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ABSTRACT
The Relationship of Job Satisfaction to Role Ambiguity and 
Role Conflict Among School Counselors
By
Lisa Marie Violanti
Dr. Dale Andersen 
Professor of Educational Leadership 
University of Nevada, Las Vegas
Elementary and secondary school counselors in the 16 
smaller school districts in Nevada, excluding Clark County, 
we chosen for a study which investigated the nature and 
extent to which school counselors were experiencing role 
ambiguity and role conflict. It also investigated the 
extent to which these factors were related to counselors 
overall job satisfaction. A written instrument consisting 
of The Role Questionnaire (Rizzo, 1970) and the Teacher Job 
Satisfaction Questionnaire (Lester, 1984) was used with 
selected full-time K-12 counselors to measure role ambiguity 
and role conflict and their relationship to job satisfaction 
specifically in the areas of : colleagues, supervision, 
responsibility, recognition, working conditions and work 
itself.
The results showed that as the job satisfaction of
iii
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school counselors, elementary and secondary, increased the 
amount of role conflict and role ambiguity decreased. One 
area of job satisfaction, responsibility, appeared to have 
no relationship with role ambiguity or role conflict. 
Voluntary comments from the counselors indicated elementary 
counselors had concern in the areas of supervision and 
colleagues while secondary counselors had concern in the 
areas of paperwork and clerical duties.
IV
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CHAPTER 1 
INTRODUCTION
As society changes so do its institutions. In the 
past, schools were thought of as places where students went 
to learn reading, writing and arithmetic. This is no longer 
the case. As life has gotten more and more complicated, the 
role of the school in the students' life has also become a 
more complex phenomenon (Paisley and McMahon, 2001).
In society today, the ever growing number of 
students from broken homes, an increased incidence of 
students dealing with substance abuse problems, and 
burgeoning violence in schools are among the most obvious 
challenges that have forced the schools into the role of 
helping students with more than just their academic 
challenges (Green and Keys, 2001). Schools are now expected 
to deal with a student's emotional needs as well as academic 
needs. This has triggered the hiring of more and more 
professional school counselors who are trained to deal with 
these emotional issues. These new challenges have led to 
the establishment of comprehensive guidance and counseling
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programs for students in many, if not most, elementary and 
secondary schools (Gysbers, 2001).
Statement of the Problem 
As these societal changes have occurred, the role 
expectations of the counselor in the school have changed 
from what they were in the past as well. In many instances 
these expectations have not been formally defined or 
enunciated. The result is that administrators, teachers and 
counselors themselves may not be sure where the counselor's 
duties begin and end (Ballard and Murgatroyd, 1999). That 
was the essence of the problem this study was designed to 
address. It investigated the nature and extent to which 
school counselors were experiencing role ambiguity and role 
conflict at the elementary and secondary levels. It also 
investigated the extent to which these factors were related 
to counselors overall job satisfaction. Finally, the study 
also explored the relationship between counselors job 
satisfaction and their grade level assignment.
A similar study was done in the Clark County School 
(CCSD) District in 1996; therefore, Clark County counselors 
were not included in this study.
Purpose of the Study 
The purpose of the study was to assess the levels of 
role ambiguity and role conflict that were reported by
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
school counselors in the 16 smaller school districts (SDs) 
of Nevada. The relationship of these data to job 
satisfaction by grade level (elementary or secondary) were 
also identified and reported.
Research Questions 
The following questions guided this study and served as 
a basis for considering issues and concerns of elementary 
and secondary counselors :
1. Is there a relationship between the level of job 
satisfaction and the nature and extent of role 
ambiguity among school counselors?
2. Is there a relationship between the level of job 
satisfaction and the nature and extent of role conflict 
among school counselors?
3. Is there a discrepancy between the level of job 
satisfaction on the basis of grade level 
(elementary vs. secondary)?
4. Are there discrepancies between years counseling 
and years at current school based on grade level 
(elementary vs. secondary)?
Methods
Instruments
This study employed survey research and was descriptive 
in nature. An available instrument. The Role Questionnaire
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(Rizzo, 1970) was determined to be appropriate and so was
used to measure role ambiguity and role conflict. Selected 
items from the Teacher Job Satisfaction Questionnaire 
(Lester, 1984) along with items generated specifically for 
this study were used to measure job satisfaction among 
counselors. An open-ended, free response, comment section 
similar to that used in the earlier study of CCSD was 
included as one part of the questionnaire (Herman, 1996). 
Sub]ects
The target population was, exclusive of the CCSD, all 
of the 237 counselors in the 16 school districts in Nevada: 
Carson City, Churchill, Douglas, Elko, Esmeralda, Eureka, 
Humboldt,
Lander, Lincoln, Lyon, Mineral, Nye, Pershing, Storey, 
Washoe and White Pine.
Collection of Data
Elementary and secondary counselors were sent a packet 
of materials by way of the U.S. mail and were asked to 
complete and return the questionnaires beginning in October 
2002. Each counselor was sent a copy of the questionnaires 
along with a cover letter (See APPENDIX 1) inviting 
participation in the study by citing reasons for the study, 
its intended purpose, explanations relative to the study and 
assurances of anonymity and confidentiality. In conformance 
with the follow-up procedures suggested by Diliman (2000), a 
response reminder note/thank you note was sent out after one
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week. A response reminder letter was sent out to non- 
respondents in January 2003. The latter consisted of a new 
mailing complete with another cover letter and copy of the 
questionnaires.
After the first mailing 78 usable returns were received 
for a return rate of 33 percent. This increased to a 47 
percent return rate by the time the second mailing had a 
final impact.
Analysis of Data
Both descriptive and inferential statistics were 
employed in the analysis of data. Role ambiguity and role 
conflict along with job satisfaction were each assessed and 
reported descriptively. Spearmans' Rho correlations were 
used to determine if any significant relationships existed 
among these variables. The analyses were carried out on the 
selected data. A standard-t test was also used to analyze 
the data and determine if differences existed between 
elementary and secondary counselors.
Definition of Terms 
A number of key terms are used throughout the study. A 
definition of each of these is presented here for the 
information and convenience of the reader.
Developmental guidance program: Defined as a holistic
approach to guidance encompassing academics, careers, and 
personal/social development utilized based on developmental
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
level.
Elementary school guidance counselor: Defined as men 
and women who provide a comprehensive guidance and 
counseling program to students Pre-K-5.
Job satisfaction: Defined as the extent to which the 
counselor perceived and valued various factors of the work 
situation (Herman, 1996) . Factors measured by job 
satisfaction included: work itself, working conditions, 
responsibility, supervision, colleagues and recognition.
Role ambiguity: Defined as the extent to which an 
individual was unclear about the role expectations held by 
others, as well as the degree of uncertainty associated with 
one's own role performance (Herman, 1996).
Role conflict : Defined as the degree to which 
expectations of a role were incompatible or incongruent with 
the reality of the role. The incompatibility was due to 
conflicts between organizational demands and one's own 
values, problems of personal resource allocations or 
conflicts between obligations to several different people 
(Herman, 1996).
Secondary school guidance counselor : Defined as men and 
women who provide a comprehensive guidance and counseling 
program to students grades 6-12.
Limitations and Delimitations
This study was delimited to full-time elementary and
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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secondary counselors, other than those in Clark County, who
work for a school district in Nevada. The study was limited 
by the response rate of counselors to the mail
questionnaire. Appropriate follow-up techniques were used 
to ensure that as high a rate of returns as possible was 
attained.
Significance of the Study 
This study identified whether the variables of 
role ambiguity and role conflict were related to the job 
satisfaction of school counselors in the 16 smaller SD's in 
Nevada. It also determined if there were differences in the 
results for elementary as opposed to secondary counselors in 
general and also based on years served in the role.
The results can be used to determine if there is a 
need for clarification of counselors roles, adjustment of 
counselor assignments by school administrators, directions 
for professional development activities, and as a guide for 
increasing counselor effectiveness
Organization of the Dissertation 
Chapter two reviews the literature related to the topic 
of role conflict, role ambiguity, job satisfaction and the 
role of the counselor. This chapter also gives a history of 
the topic of role conflict, role ambiguity and job 
satisfaction as it related to the school counselor. Chapter
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
three describes the research design, the data, population, 
instrumentation and procedure used for data collection and 
analysis. Chapter four provides the results of the findings
of the research, analysis of the responses to the research 
questions and a discussion of these based on the data 
gathered. Chapter five provides a summary and 
interpretation of the general findings of the study, and 
conclusions and recommendations based on the research 
findings.
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CHAPTER 2
LITERATURE REVIEW
Introduction 
As societal changes have occurred, the role 
expectations of the counselor in the school have changed 
from what they were in the past. In many instances these 
expectations have not been formally defined or enunciated. 
This study sought to address one aspect of this void in the 
literature. It was intended to investigate the nature and 
extend to which school counselors are experiencing role 
ambiguity and role conflict at the elementary and secondary 
levels in the 16 smaller school districts in Nevada. It was 
also designed to determine if these factors were related to 
the overall job satisfaction of counselors. The literature 
review presents an overview of the history of school 
counseling and its evolvement. It goes on to examine the 
concepts of role ambiguity, role conflict, job satisfaction 
and how they interact. In this process, both research 
reports and speculative and informational publications were 
pursued.
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1 0
The History of the Role of the Counselor
School counseling was first shaped by the social reform 
movement of the late 19^^ century and has moved from its 
early focus on career and moral development to the 
comprehensive, developmental and collaborative model of 
school counseling programs of today (Paisley, 2001). 
According to Gysbers (2001), the United States has become 
increasingly diverse; both socially and on the personal 
values level. These changes in turn have created complex 
challenges for students as they try to anticipate the 
future. The rapidly changing work world and labor force, 
increasing violence in homes, schools and communities and 
higher divorce, suicide and substance abuse rates are 
several examples of challenges that students face. These 
changes have all affected the role of the counselor. School 
counselors today are required to fulfill a variety of roles 
and functions within the school context of students, 
parents, teachers, staff and administrators. Due to these 
differing expectations, misunderstandings have resulted in 
reference to the role of the counselor (Davis, 1998).
In America, organized guidance begin around 1900.
During the years of 1890-1910 America was a nation 
characterized by social and economic upheaval. There were 
increasing numbers of workers moving into crowded slums due 
to the disappearance of cheap land and open spaces. There 
were also waves of immigrants coming to America from eastern
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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and southern Europe. These immigrants brought with them 
cheap labor and social problems. These social problems 
included crime, labor strife, exploitation of children and
women, subhuman housing and other problems. Writers such as 
Upton Sinclair came onto the scene during this period to 
expose the social injustices that were occurring and to try 
and bring about change through legislation and social 
service programs. His novels, such as The Jungle, depicted 
these challenging conditions.
The first recorded school guidance program was started 
by Jesse B. Davis in 1889. Davis was a high school 
principal in the Detroit School District. He introduced 
guidance as part of the curriculum in each English class. 
Davis' included vocational and moral guidance in his program 
(Coy, 1999).
In the early 1900's the term for school counselors was 
vocational guidance counselor. The role emerged in response 
to the economic, educational and social problems of the 
times and featured the entrance of large numbers of young 
people into the world of work (Gysbers, 2001). The first 
counselors were classroom teachers appointed to the position 
of vocational guidance counselor. Counseling was done as an 
add-on to the teachers regular teaching job.
One of the pioneers of the guidance movement was a man 
named Frank Parsons. He later became known as the "Father 
of Vocational Guidance". Parsons was considered extremely
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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liberal for his time due to his stance against abuses by 
monopolies and opposition to child labor. During his career 
in education Parsons initially taught at the college level 
but eventually went into social work. It was during his 
time as a social worker in a Boston settlement house that 
Parsons helped form the Vocation Bureau and wrote his 
classic book. Choosing a Vocation . It was essentially a 
book that described the strategies and role of vocational 
guidance counselors.
In the early 1920's the emphasis on vocational guidance 
began to recede as more was placed on educational guidance. 
This period was characterized by new leadership and, new 
secondary school guidelines. Thus several counseling 
modifications occurred. These found fruition as the 1930's 
brought with it a move towards greater emphasis on personal 
counseling and a balanced emphasis on vocational, 
educational and individual counseling. The latter gained in 
popularity due to the mental health and clinical models of 
guidance that had become popular. During the 1920's and 
1930's there was already growing concern in the field that 
counselors were being given so many foreign duties that 
little counseling could be done (Belkin, 1975).
The latter part of the 1930's, the 1940's and the early 
1950's saw continued trends of the movements of the early 
1930's . Emphases remained on an all inclusive, balanced 
approach to vocational and clinical models of counseling.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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In 1958 the guidance movement was changed again due to the 
passage of the National Defense Education Act. This act 
changed the purpose of counseling programs in America to the 
identification and counseling of scientifically talented 
students. This act made college bound students the top 
priority in schools across the country. It also made 
federal funds available to schools for education in general 
and for counselor education in particular (Baker, 2001). In 
the late I960's the emphasis shifted again, this time to 
students needing help with dysfunctional family issues. The 
counselor's role expectations expanded to include being a 
change agent and an advocate for the students (Baker, 2001).
During the 1970's, 80's and 90's counseling and 
guidance responded to the national needs, concerns and 
economic issues of an ever changing labor force and 
globalization of industry. As these changed evolved the 
role expectations for school counselors changed accordingly. 
The 1980's, in particular, saw school counselors organizing 
their programs around the concept of a developmental 
guidance program (Baker, 2001). This may be defined as a 
holistic approach to counseling and guidance encompassing 
academics, careers, and personal/social development based on 
the developmental level of students.
Partly and perhaps primarily because of these many 
historical changes in role and function, school counselors 
today often find themselves attempting to meet the demands
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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of a variety of multiple stakeholders in an increasingly
complex and political environment (Paisley, 2001) .
As might be expected, one of the most significant 
challenges facing contemporary school counselors has to do 
with the ongoing debate of their role definition. At the 
school building level, counselors often struggle with 
priorities. Attending to all of the myriad demands for time 
and programming can place counselors in the unrealistic 
position of trying to be all things to all people (Paisley, 
2001). School counselors today, at every level, need to be 
able and available to meet the academic, career and personal 
needs of students, be culturally competent and culturally 
responsive to a wide range of ever-changing students and be 
competent in the use of technology to help deliver these 
services in a more efficient manner (Paisley, and McMahon, 
2001).
In schools today school counselors must fulfill 
multiple roles. According to Paisley (2001), these role 
demands include :
1. Provide individual and small group counseling
sessions.
2. Conduct classroom guidance interventions.
3. Consult with parents, teachers, administrators, and
community agency representatives.
4. Advocate for all students to enhance educational
experiences and outcomes.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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5. Build partnerships and teams within and outside of
the school.
6. Be a member of school leadership and policy-making
groups.
7. Provide individualized, focused and intensive
interventions for at-risk students.
8. Be the developmental specialist in the school
setting.
9. Be the mental health specialist in the school
setting.
10. Provide family counseling interventions.
11. Coordinate school-wide programs including peer 
helping, peer mediation, violence prevention, 
character education and advisory programs.
12. Prevent suicides, pregnancies, dropouts, drug use, 
and general moral decay.
13. Maintain the necessary levels of expertise in all 
of the above areas to ensure quality in all 
interventions and programs.
Being able to fulfill all these expectations would be 
incredibly difficult even in the best of circumstances. 
Unfortunately, these tasks are typically also layered with 
professionally inappropriate tasks assigned by 
administrators (Paisley, 2001). The time that is spent 
performing assigned, non-counseling tasks compromises the 
counselors ability to complete tasks that are associated
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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with the training the individual received and with state and 
national role standards (Fitch, Newby, Ballestero and 
Marshall, 2001).
Many administrators view counselors as part of the 
administrative team and use them as a resource to fulfill 
administrative goals and needs which diverts time and energy 
away from the counselors goals (Baker, 2001). It is common 
for school district administrators to determine the role of 
the counselor at both the district and building levels. 
Therefore, counselor's duties are often incongruent with 
state and national role statements and preparation standards 
(Fitch, Newby, Ballestero and Marshall, 2001).
In 2001, Fitch, Newby, Ballestero and Marshall 
conducted a study to assess how administrators-in-training 
perceived the role of the school counselor. Survey items 
were developed that gave voice to definitions and 
applications found in sections of the Kentucky Educational 
Professional Standards Board regarding counseling, 
coordination and consulting. These were supplemented with 
items that had to do with non-counseling tasks that 
counselors are often asked to perform. Overall, the results 
suggested that administrators-in-training did believe that 
the counselor's role is an important one. Many 
participants, however, viewed non-counselor type duties, 
such as clerical work and discipline, as important functions 
of the school counseling program. So, though the
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administrators-to-be prioritized the role of the school 
counselor appropriately they still rated many 
administrative, non-counseling duties as appropriate or
highly appropriate to the role of the school counselor. 
Though these are important tasks in the running of a school,
they are not identified as counselor duties by state and 
national standards or role statements. The results of this 
study revealed that misperceptions toward the role of the 
school counselor still exist among soon-to-be administrators 
and need to be recognized as contributing to the role 
conflict of school counselors (Fitch, Newby, Ballestero and 
Marshall, 2001).
Paisley (2001), suggested that school counselors need 
to focus their role within the school to effectively and 
efficiently meet the academic, career and personal/social 
needs of students. School counselors must advocate for 
themselves and continually educate and reeducate those with 
whom they work as to the appropriate and inappropriate roles 
and tasks of the school counselor. In order to reeducate 
their colleagues, counselors need to meet with faculty, 
observe classroom dynamics and enlist teachers as their 
helpers in the implementation of the guidance curriculum at 
the building level (Davis and Garrett, 1998). Referring 
again to Paisley (2001), he also purports that counselors 
must be able to limit time spent performing non-counseling 
duties and participating in ineffective or inefficient
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interventions. It is important for counselors to
demonstrate to administrators the cost effectiveness of 
spending more time performing duties related to counseling 
and student development.
This is not a new objective. Three decades ago Blocher 
et al. (1971) urged that a clarification and redefinition of 
counselor role was needed in many settings where non­
professional tasks interfere with vital guidance functions. 
According to Blocher et. al., the aim of counseling and 
guidance should be to insure a comprehensive program of 
integrated educational experiences which promote an 
individual's total mental, social and physical 
effectiveness. In practice counseling and guidance has been 
concerned with the development of the whole person in the 
educational setting. Such services may include individual, 
group, career and family counseling as an important part of 
a comprehensive school counseling program. A comprehensive 
program would also consist of teaching, consulting, 
referral, information, placement and assessment services 
(Davis, 1996).
The National Standards for School Counseling Programs 
adopted by the American School Counselor Association clearly 
enunciate an approach to school counseling where the 
counselors role includes providing support for students in 
the areas of academics, careers, and personal/social 
development. According to these nationally recognized
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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guidelines, the counselors role in practice would include 
individual counseling, group counseling, classroom lessons, 
consultation with parents, teachers and community agencies 
in addition to coordination of whole-school activities.
This model strives to coordinate crisis intervention and 
remediation as well as preventative services into a single 
model.
The American School Counselors Association (ASCA) and 
the Association for Counselor Educators and Supervisors 
(ACES) have defined the role of the school counselor as 
including functioning as a counselor, a consultant, and 
coordinator of the school and community in the lives of 
children. This model of school counseling was fashioned 
some 35 years ago but is still relevant. It was in 1966 
that a j oint ACES-ASCA task force defined the three 
functions of the counselor as : Counseling, Consultation and
Coordination. Counseling referred to individual and small 
group counseling aimed at providing assistance to students 
in the normal process of growing up as they seek to 
understand themselves, meet the developmental tasks of 
childhood, learn effectively, and develop realistic self- 
concepts . In individual counseling, the role of the 
counselor was to enable the student to communicate needs, 
explore feelings, learn about self and set goals for the 
future. In group counseling it was to pursue similar 
objectives while developing awareness of and sensitivity to
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the needs and dynamics of others to enabling students to
communicate with the counselor and each other in a small, 
controlled environment. Consultation was the process of 
sharing with another person or group of persons information 
and ideas in order to make mutually agreed upon decisions 
about the next step for helping the student into a 
meaningful pattern of behavior. The counselor was also 
expected to coordinate the organized effort of the school 
and community for the benefit of individual students in the 
school situation. The ASCA-ACES task force developed this 
model in an effort to allow counselors to interact with the 
child's total environment (Brown, 1977).
Is the role of the secondary counselor the same as the 
role of the elementary school counselor? This is a question 
that has been re-examined since the passage of Public Law 
94-142 which focused attention on meeting the needs of 
children and youth with disabilities. It mandated providing 
support and assistance to special needs children. It 
brought into focus differences between elementary counselors 
and their secondary counterparts due to the differentiated, 
developmental needs of children and youth at these two 
levels.
Another reason could have to do with elementary 
counseling being a younger profession than secondary and not 
yet being mandated by all school districts. Also, as has 
already been discussed, secondary school counseling grew out
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of the vocational guidance movement whereas elementary 
guidance has its roots in the developmental model that 
emphasized a holistic total life approach. Finally, on some 
levels the work of the elementary school counselor may not
seem as crucial to the smooth running of the school as the 
work of the secondary counselor. For example, paperwork and 
clerical duties are more important to the secondary school 
and secondary counselors usually devote a large part of 
their time to that type of work. (Hardesty and Dillard, 
1994).
There is a paucity of research available that examines 
the role of the counselor across grade levels. In 1989, 
Howard did a study that directly compared counseling duties 
across grade levels. He found that elementary and secondary 
school counselors allocated their time differently. Both 
levels listed "counseling with students about personal 
concerns" as the activity they spent the most time on; the 
importance of other activities they performed differed by 
level. Elementary counselors rated working with teachers as 
second most important and conducting classroom guidance 
lessons as third most important whereas secondary counselors 
rated counseling about academic concerns as second most 
important and counseling with students regarding vocational 
choices as third most important. These results revealed 
some of the key differences between the levels of school 
counselors (Hardesty and Dillard, 1994).
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Also, In 1994 Hardesty and Dillard conducted a second
study that looked at the differences in role between and 
among elementary and secondary counselors. Their study 
examined activities of counselors at specific grade levels 
and generally compared elementary with secondary activities. 
A total of 7 95 counselors in the state of Kentucky were 
mailed questionnaires that asked counselors how much time 
they spent on each of 17 pre-selected activities such as 
consulting, testing, abuse counseling, relationship 
counseling and others. This study found three main 
differences between the way activities were ranked by 
elementary as opposed to secondary school counselors.
First, the results showed that elementary counselors spent 
more time on consultative and coordination activities than 
secondary counselors. Second, elementary counselors spent 
less time on administrative activities such as paperwork. 
This was compatible with the findings of other researchers. 
The third main difference was that elementary counselors 
tend to work more systematically when dealing with student 
concerns. In doing so they also involve parents, teachers 
and community agencies more often than their secondary 
counterparts.
Three decades earlier (1965) a special ASCA-ACES 
task force was created jointly by the two professional 
organizations (Brown, 1977). This task force addressed the 
special and unique developmental needs of elementary aged
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children and defined the role of the elementary school 
counselor based on these special needs (Brooks, 1965). 
According to the ACES-ASCA report that ensued, this new role 
description became necessary when it was realized the role 
expectations for the high school counselor was not 
appropriate for serving primary aged children. Societal 
changes and challenges over the years heightened the 
awareness that students at all levels of education, pre-K 
thru high school, benefit from a developmentally relevant 
counseling program (Schmidt, 1999). In 1971, there were 
less than 8,000 elementary school counselors across the 
United States. Elementary school guidance programs have 
continuously grown since then due to such factors as the 
passage of Public Law 94-142 and the increased focus on 
school accountability. By 1990, 12 states had mandated 
elementary counseling programs (Schmidt, 1999). A strong 
interest in differentiated counselor roles and the 
reexamination of roles has been shared by counselors, 
counselor supervisors, and counselor educators.
A study was conducted in 1985 that investigated teacher 
perceptions of the role of the elementary school counselor, 
The purpose of the study was to determine how staff members 
perceived the counselors to be spending their time, how 
staff members expected counselors to spend their time and 
the actual percentage of time spent in different counselor 
functions. School counselors and staff members from seven
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participate. Counselors were required to keep track of 
their activities for a one year time period. Simultaneously
school staff members were requested to complete a rank 
ordering of how they perceived school counselors were
spending their time and how the staff members thought the
counselors should be spending their time. The rankings were 
based on 15 activities related to the job functions of a
counselor. The results of this study revealed that
according to teacher perceptions of the counselors 
functions, the ideal counselor functions and actual 
counselor functions look very similar. The notable 
discrepancies were attributable to teachers thinking that 
counselors did more group counseling and classroom guidance 
than was actually done. Teachers also felt counselors did 
much more with testing and evaluation than was actually true 
(Wilgus and Shelley, 1988} .
According to Tandy (1989), if a wide variety of 
purposes continue to occur within school counseling, at both 
the elementary and secondary levels, there will be an 
adverse impact on the future of the profession. Some of the 
dire results could be unfulfilled expectations for the job 
and increasing role conflict for counselors as they struggle 
to respond to these unrealistic expectations by different 
stakeholders. It could result in fragmentation of the 
profession as some counselors emphasize career issues.
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others emphasize mental health issues and still others
emphasize academic/educational issues.
Role Ambiguity and Role Conflict
In the literature, the word "role" is most typically
defined as a set of expectations about behavior of
incumbents in a position in the social structure (Rizzo et. 
al., 1970}. The concepts of role ambiguity and role 
conflict refer to more specific aspects of these 
expectations and expand on phenomena related to this idea of 
a set of behavioral expectations for a given position.
Role ambiguity and role conflict have their roots in
the field of organizational/industrial psychology. In 
classical organizational theory, role conflict relates to 
the organizational theory principles of chain of command and 
unity of command and direction. Chain of command refers to 
hierarchical relationships that are established in the 
organization with a clear and linear flow of authority from 
the top to the bottom. In theory, this relationship should 
be satisfying to employees since it relieves them of making 
many decisions and should result in more effective economic 
performance and goal achievement. This model, therefore, 
also applies the second principle, that of unity of command 
and direction. This principle says employees should receive 
orders from only one superior and there should be only one 
plan for organizational activities which are aimed toward
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the same objectives.
The implementation of these two principles concurrently 
would ensure that an employee is not given incompatible or 
incongruent orders by separate members of the organization. 
According to classical theory, then, role conflict can be 
visualized as resulting from a violation of these two 
classical principles. Doing so causes role conflict in the 
employee and also leads to role ambiguity, that is a fuzzy 
understanding of what the role should actually be (Rizzo et 
al. 1970).
In the field of school counseling the development of a 
professional identity serves as a frame of reference for 
carrying out professional roles, making professional 
decisions and developing as a professional. In particular, 
role conflict may occur due to the dissonance between the 
school counselor preparation and the realities of the work 
environment itself (Brott and Myers, 1999).
According to Kahn et al.(1964),looking for the answer 
to the question, "Who am I?" is a significant problem for 
many people. That, in combination with other confounding 
factors, forces people to look for certain kinds of 
satisfactions in the work situation. That work situation, in 
turn, presents conditions of conflict and ambiguity for the 
person rather than clarity and harmony. Rizzo, House, and 
Lirtzman (1970), believed that role conflict and role 
ambiguity were related to job dissatisfaction and
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inappropriate job behavior. They felt conflict and 
ambiguity resulted in stress which in turn resulted in job 
dissatisfaction and poor job performance.
Role conflict for purposes of this study is taken from 
Herman (1996) and is defined as, "the degree to which
expectations of a role are incompatible or incongruent with 
the reality of the role. The incompatibility was due to 
conflicts between organizational demands and one's own 
values, problems of personal resource allocations or 
conflicts between obligations to several different people". 
To further examine the dynamics of role conflict we turn to 
Kahn et. al. (1964), and find there are three 
generalizations that can be made about the basic nature of 
role conflict. First, there are conflicts about what a 
person should do and these typically generate incongruity 
between what the person believes should be done and 
contradictory pressures from the environment, This 
incongruity gives rise to psychological conflicts in the 
person. Second, the needs, values and capabilities of the 
person contribute to the conflict just as the environmental 
pressures d o . Third, the conflict is exacerbated by these 
competing pressures or forces toward change in the way the 
role is performed. The conflict arises because the status 
quo is unacceptable either to the role occupant or to some 
of his role senders. In general, role conflict and the 
stress and pressure it creates are dysfunctional for the
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organization in general and damaging to the person in the 
long run (Kahn, 1964).
Role conflict may also be viewed in terms of the 
dimensions of congruency-incongruency or compatibility- 
incompatibility in the requirements of the role. Thus when 
congruency or compatibility is judged relative to a set of 
external standards, a person's role performance may be 
adversely affected (Rizzo et al. 1970).
A more elaborate conceptualization of the dynamics 
involved in this model was offered by Kahn (1964). He 
stated this incongruency or incompatibility in roles could 
result in four different kinds of conflict : person-role
conflict, inter-role conflict, intra-sender conflict and 
inter-sender conflict. The first of these, person-role 
conflict, may occur when there is a conflict between a 
person's internal standards or values and the defined role 
behavior for the job. This type of conflict is produced by 
a combination of external pressures, or sent pressures, and 
internal forces on the focal person. The following three 
types of conflict are sent role conflicts ; Inter-role, 
intra-sender and inter-sender. They will typically result 
in internal psychological conflicts for the focal person. 
Inter-role conflict occurs when one person is required to 
perform, by another, roles which require different or 
incompatible behaviors depending on the situation. Intra­
sender conflict occurs when there is a conflict between the
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time, resources or capabilities of a person's role that is
generated by a person in a related role which creates an 
incompatibility. Inter-sender conflict occurs when 
conflicting expectations and organizational demands occur in 
the form of incompatible organizational policies (Rizzo et 
al., 1970). One characteristic all four types of conflict 
have in common is that in each conflict members of one role 
set exert role pressure to shape the behavior of a focal 
person. The focal person or employee is already in the job 
role and is forced to maintain some type of balance between 
the competing pressures on him (Kahn, 1964). These role 
conflicts relate to role ambiguity because they affect the 
degree of certainty or uncertainty a person experiences when 
performing these role expectations.
Role ambiguity is a problem for both the individual and 
organization. For the purpose of this study role ambiguity 
is also taken from Herman (1996) and is defined as "the 
extent to which an individual was unclear about the role 
expectations of others, as well as the degree of uncertainty 
associated with one's own role performance". Ambiguity in 
general refers to the lack of clear, consistent information. 
It is a direct function of the discrepancy between the 
information available to the actor and the information that 
is necessary for adequate job performance (Tandy, 1989). It 
has been suggested that two types of ambiguity need to be 
distinguished: objective ambiguity and subjective
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ambiguity. Objective ambiguity refers to conditions in the 
environment that everyone can observe while subjective 
ambiguity refers to the mental state of the person. In both 
concepts, there is certain information a person must have 
accessible to them: The rights, duties, and
responsibilities of the job, what activities he will carry 
out to help fulfill these responsibilities, how these 
activities should be performed and the consequences for good 
or bad role performance for himself and others. On a 
subjective level a person also needs to know what kind of 
behavior is punished or rewarded, the nature of the 
punishment or reward and the likelihood of their occurrence 
(Kahn et. al.,1964).
According to Tandy (1989), role ambiguity is concerned 
with the degree to which an individual actually understands 
what is required of him on the job. He contended that role 
ambiguity produces tension that could possibly affect job 
satisfaction, job performance or both in a negative manner.
Cohen, Stotland and Wolfe (1955) did research utilizing 
the working hypothesis that individuals differ in the degree 
to which the ambiguous experience produces strain. They 
found that ambiguity is stressful for everyone, however, it 
can create different manifestations of strain for different 
people. There are several ways ambiguity may exist in an 
organization. It may be a result of information being 
nonexistent or information not being communicated
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adequately. It may result even though the information may 
be available at some place in the organization, if it is not 
available when or where it is needed. Information may also 
be available in the organization but is not communicated to 
the specific person who needs it either on purpose or 
accidentally (Kahn, 1964).
Kahn et. al. (1964) further stated that, in an 
organization there are several areas of ambiguity that 
people may find stressful. Many times people do not know 
what they are supposed to be doing or the scope of their 
responsibilities. This may be due to vague and inconsistent 
role definitions set down by the organization. People in an 
organization may also be unsure of whose expectations they 
are supposed to be meeting in the organization and whose 
expectations can be ignored. They summarize their research 
on role ambiguity by defining it as the degree to which 
required information is available to a given organizational 
position. To the degree that information is communicated 
clearly and consistently to the person in need, it will 
induce an experience of certainty with respect to his role 
and place in the organization. To the extent that 
information is lacking Kahn (1964) believes it will produce 
ambiguity.
Kahn and his collaborators also believed the 
experience of ambiguity will be modified by the personality
type of the employee. It is, however, predictably associated
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with some amount of tension and anxiety. Kahn, et. al. site 
three general conditions that exist in organizational life 
that produce role ambiguity: complexity of organizations,
rapid rates of change in an organization and the philosophy 
of the management in the organization. As the size of 
organizations gets bigger and bigger, the complexity of the 
organization increases. Thus, familiarity with every role 
in the organization is impossible. As labor areas become 
more specialized and differentiated, more levels of 
supervision are needed to maintain the organization. The 
size and complexity of modern organizations often go beyond 
the individual's span of comprehension. Such high level of 
complexity creates role ambiguity. The size and complexity 
of an organization may parallel the rate of changes an 
organization goes through. Rapid organizational growth has 
forced organizations to look at decentralization to try and 
deal with the growth. Changes and improvements in 
technology are continually forcing adjustments in other 
areas to incorporate these innovations. Rapid changes in 
personnel can also create problems in the workplace. Though 
they have become commonplace, turnover, reassignments and 
transfers are all personnel issues that generate ambiguity. 
When a new, reassigned or transferred employee starts in a 
new position, they experience role ambiguity. This new 
person, in turn, creates role ambiguity for other workers 
due to their inexperience and different way of doing the
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job. All three organizational conditions create role 
ambiguity separately and together (Kahn, et. al. 1964).
These phenomena could certainly apply to a school 
organization and to the role of the school counselor.
Job Satisfaction
According to Tandy (1989), job satisfaction can be 
thought of in terms of person-environment congruence whereas 
role conflict and role ambiguity refer to person-role 
congruence. There are different levels of compatibility 
between people and job environments that result in varying 
degrees of job satisfaction. Job satisfaction refers to the 
extent to which a person derives pleasure from a job. Job 
satisfaction is an individual response to a job environment. 
Tocke (1976), defined job satisfaction as a pleasurable or 
positive emotional state resulting from the appraisal of 
one's job or job experience.
Job satisfaction is a very highly researched area of 
industrial/organizational psychology. According to Bruce 
and Blackburn (1992), the three reasons for this are 
cultural, functional and historical. Cultural refers to the 
sense that as a nation we value individual freedom, personal 
growth and opportunity. Americans in general are interested 
in whether or not people like their jobs, if they are able 
to express their feelings about their jobs and if they can 
alter their "status" in life through their work experience.
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Functional refers to the common organizational goals of 
lower absenteeism, less turnover, and better job 
performance. Research has revealed that positive feelings 
of job satisfaction are associated with or related to each 
of these goals. Historical refers to research done in the 
past. Emphasis then shifted, historically, to the attitudes 
and feelings of people towards work. Early on, 
psychologists thought people had overall or global feelings 
of liking for a job ranging from high to low. It was later 
learned, however, that many things contributed to how people 
felt about their jobs (McKenna, 1987). Psychologists began 
to investigate, at this point, how the level of job 
satisfaction is influenced by a variety of factors relative 
to different aspects or facets of people's jobs. Industrial 
psychologists particularly began assessing how people felt 
about various facets of their jobs. In 1976 Locke wrote : "A 
j ob is not an entity but a complex interrelationship of 
tasks, role, responsibilities, incentives and rewards. 
Therefore, a thorough understanding of j ob attitudes 
requires that the job be analyzed in terms of its 
constituent elements" (McKenna, 1987). Also, according to 
Locke(1976), there is not a magic formula as to what the key 
facets are for jobs nor how many facets there are. He did, 
however, say there were critical characteristic facets that 
are fairly common to all jobs such as work conditions, work 
itself and management structure that should be examined.
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These are the factors that the Teacher Job Satisfaction 
Questionnaire utilized. This was one instrument used to 
collect data in the present study.
Several models/paradigms have been offered to explain 
the concept of "job satisfaction". Four of these are ; 1)
the intrapersonal comparison theory, 2)the interpersonal 
comparison theory, 3)the opponent-process theory and 4) the 
two-factor theory.
The intrapersonal comparison theory compares what a 
person wants or his "standard" with what he receives. The 
smaller the difference between these two things the higher 
the level of job satisfaction. This type of comparison 
takes place within each individual. Within this model some 
researchers contend the "standard" consists of universal 
human needs (physical and psychological) while other 
researchers believe the "standard" refers to individually 
determined human values or what a person desires or seeks to 
attain for themselves over time. Intrapersonal comparison 
theories, therefore, are based on the extent to which a job 
is perceived to meet a person's needs or values. If there 
is a wide discrepancy, job dissatisfaction will occur 
(Landy, 1989).
Interpersonal comparison theory posits that people 
compare themselves to others when generating their feelings 
of j ob satisfaction. This type of comparison involves two 
or more individuals. Basically, a person compares himself
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to other people and derives feelings of satisfaction or 
dissatisfaction based on how he perceives that other people 
feel about their jobs. In 1979 researchers Weiss and Shaw 
conducted a study regarding the influence of individual 
perceptions of others' satisfaction. Their results showed a 
sense of personal satisfaction is derived by observing 
others.
In 1978, Landy developed the opponent-process theory of 
j ob satisfaction. This theory offered a very different view 
of job satisfaction. Landy proposed that the causal basis 
of satisfaction is a physiological response involving the 
central nervous system. He held that an individual's job 
satisfaction will change over the course of time even if the 
job remains constant. His theory embraced the notion that 
there are mechanisms that individuals employ to help them 
maintain an emotional equilibrium. Therefore, since 
satisfaction and dissatisfaction are largely emotional 
responses, they play a role in job satisfaction. This 
theory refers to opposing processes for dealing with 
emotions affecting job satisfaction (Landy, 1978). It views 
extreme emotions, whether positive or negative, as 
potentially damaging to an individual. There are 
physiological mechanisms that arise in an individual, when 
needed, to protect them from these extreme emotional 
responses. Landy contended that people differ in their 
degree of j ob satisfaction because they differ in the degree
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of protective mechanisms they possess and employ. According 
to this theory when a job is introduced, that job produces 
either a positive or negative emotional response. Once the 
emotion reaches a certain level, based on the individual, a 
physiological opponent process automatically brings the 
emotion under control. When the j ob is over for the day, 
the emotion stops and so the opponent process recedes. This 
theory also suggests that each time the protective mechanism 
is activated it becomes stronger so it is more intense in 
reducing extreme emotions over time. This causes the person 
to become more neutral about a job the longer they are at 
it. Opponent-process theory says that while the degree of 
j ob satisfaction remains the same, the opponent-process 
becomes stronger. Though this theory has some very 
interesting implications, there has been very little 
research done that would establish its validity.
One last theory of j ob satisfaction is Herzberg's two- 
factor theory. Herzberg studied job satisfaction among 
engineers and accountants. The subjects were asked to 
describe when they felt very good/had good times or felt 
very bad/had bad times relative to their jobs. These 
subjects described good times as including achievement, 
recognition, advancement and responsibility. These were 
labeled content factors because they all referred to a jobs' 
content. Subj ects described bad times as including company 
policy, supervision, salary and working conditions. Because
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these things referred to a jobs' context, they were labeled 
context factors. Herzberg then proceeded to construct two 
general classes of work variables. Satisfiers were defined
as content factors that result in job satisfaction and 
dissatisfies were defined as context factors producing job 
dissatisfaction. According to Herzberg, in regards to 
satisfiers, a high degree of reward, for example, will 
result in satisfaction and a low degree of reward will 
result in indifference. In regards to dissatisfies, a high 
degree of reward will result in indifference and a low 
degree of reward will result in dissatisfaction. Based on 
his research, Herzberg concluded that jobs should be 
designed with a high degree of reward provided by both 
context factors, to avoid job dissatisfaction, and a high 
degree of content factors to ensure j ob satisfaction. In 
subsequent times, Herzberg's methodology has been 
criticized, particularly the strategies of data collection. 
His research has also been criticized due to on the failure 
of other researchers to successfully replicate his results. 
These replication studies have found that both content and 
context factors contribute to j ob satisfaction and job 
dissatisfaction. Therefore, the validity of Herzberg's 
theory is tenuous at this point.
Summary
This chapter presented an overview of the history of
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the role of the school counselor and its evolvement. It
also examined relevant literature on the concepts of role 
ambiguity, role conflict and job satisfaction and how they
interact. As can be seen in the review, role ambiguity and 
role conflict have existed for school counselors since 
school counseling came into existence. Role ambiguity seems 
to stem from an inadequate role definition for the 
counselor. Role conflict arises when differing views of 
what the counselors role should be are held by differing 
constituencies. The literature review revealed, for 
example, that quasi-administrative tasks and disciplinary 
tasks are often ascribed to counselors by school 
administrators but discounted by practicing counselors 
themselves. The literature supports the notion that role 
ambiguity and role conflict do have an impact on the job 
satisfaction of school counselors.
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METHODOLOGY
Introduction
The purpose of this descriptive study was to 
determine the relationships among role ambiguity, role 
conflict and job satisfaction of elementary and secondary 
counselors. It involved 16 school districts of Nevada but 
excluded CCSD since a similar, recent study had already been 
done there. The data were gathered using mail survey 
questionnaires similar to those employed by Herman (1996) in 
this earlier study of counselors in CCSD. CCSD counselors 
were not included in this study although cautious but 
relevant comparisons with the Herman study will be discussed 
in a general way in Chapter 5.
Statement of the Problem 
As society continues to change, school districts are 
being forced to deal with a student's emotional development 
as well as academic development. As this has occurred, 
however, a problem has been created. Namely the role 
expectations and j ob definitions of school counselors have 
not kept pace with these changes. The purpose of this study
40
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was to determine the levels of role ambiguity and role 
conflict as they now exist and to investigate the 
relationship of these phenomena to j ob satisfaction. The 
study encompasses the 16 smaller SDs in Nevada. Analysis of 
the data were carried out by clustering these data by grade 
levels (elementary vs . secondary) of counselors.
Research Design for the Study
This study was designed as an exploratory, descriptive 
mail survey study. An email version of the survey was 
utilized in the Washoe County School District. The research 
questions addressed by the two mail survey instruments that 
were used as follows :
1. Is there a relationship between the level of j ob
satisfaction and the nature and extent of role 
ambiguity among school counselors?
2. Is there a relationship between the level of job
satisfaction and the nature and extent of role 
conflict among school counselors?
3. Is there a discrepancy between the level of j ob
satisfaction on the basis of grade level 
(elementary vs . secondary)?
4. Are there discrepancies between years counseling
and years at current school based on grade level 
(elementary vs. secondary)?
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Data and Sources of Data
The data were collected during the time period October 
2002 to February 2003. Survey techniques suggested by
Dillraan (2000) were utilized to insure an adequate return 
rate. The sources of data were all the school counselors 
employed in the elementary and secondary schools of the 
following 16 school districts : Carson City, Churchill, 
Douglas, Elko, Esmeralda, Eureka, Humboldt, Lander, Lincoln, 
Lyon, Mineral, Nye, Pershing, Storey, Washoe and White Pine.
Sub]ects for the Study 
The subjects for the study were all public school, full 
time elementary and secondary counselors employed by the 16 
smaller Nevada school districts during the 2002-2003 school 
year. Each must have been certified by the state of Nevada 
and thus hold a masters degree in counseling, or counseling 
psychology. Counselors in private schools were not included 
in the study. Therefore, the 237 counselors currently 
employed in those 16 counties constituted the subject pool 
to whom the initial mailing was sent.
Instrumentation 
The survey consisted of two questionnaires. The survey 
instruments used were The Role Questionnaire (see APPENDIX
2) and a modified version of the Teacher Job Satisfaction 
Questionnaire (see APPENDIX 2). The first. The Role
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Questionnaire (RQ) developed by Rizzo (1970) was designed to 
assess role ambiguity and role conflict. This questionnaire 
was not altered and thus was used in its original form. The 
second questionnaire was created especially for this study. 
It utilized 37 items from the Teacher Job Satisfaction 
Questionnaire. In each case the word "counselor" was 
substituted for the word "teacher" in the questionnaire. 
Therefore, as used in the present study, it is labeled the 
Counselor Job Satisfaction Questionnaire (CJS). The original 
questionnaire was developed by Lester (1984) to assess the 
job satisfaction of classroom teachers. An open-ended 
comment section was created specifically for the present 
study. It was composed of questions designed to solicit data 
deemed important to this study. The items were added at the 
end of the questionnaire. This section allowed the 
respondents to comment on the questionnaire or issues 
important to them in their jobs.
Role Ambiguity and Role Conflict
The Role Questionnaire(RQ) was intended to assess 
levels of role conflict and role ambiguity perceived by 
individuals within organizations (Lloyd, 1993). By 
inspection it was determined the instrument was appropriate 
for the present study.
Reliability
The role conflict scales of the RQ consisted of eight 
items and had a Cronbach's alpha of .88 while the role
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ambiguity scale consisted of six items with a Cronbach's
alpha of .73 (Herman, 1996).
Validity
Content validity. The RQ consisted of 30 items of 
which 15 were meant to measure role ambiguity and 15 were 
meant to measure role conflict. Of the 15 role ambiguity 
items 6 were stress worded and 9 were comfort worded. Of 
the 15 role conflict items 10 were stress worded and 5 were 
comfort worded (Tracy & Johnson, 1981). The RQ was 
administered to a sample of 300 people in business 
organizations (Lloyd & Lester, 1993). They were asked to 
indicate the degree to which the condition existed for them 
using a seven-point Likert scale.
Construct validity. From the initial item pool of 30 
items, 14 items were retained and two factors emerged 
accounting for 56% of the common factor variance. One 
factor included eight items defined as role conflict and one 
factor with six items formed role ambiguity (Lloyd & Lester, 
1993). All items were scored based on a Likert-type scale 
ranging from one (very false) to seven (very true). The 
eight items of the role conflict scale all represent 
stressful or conflict laden characteristics of the role. A 
high score on these items indicates feelings of role stress. 
The six role ambiguity items were all worded to represent 
nonstressful characteristics of the role. A high score on 
these items indicates feelings of comfort with the role. In
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practice the scoring on the role ambiguity scale is usually
reversed so that a high score indicates discomfort (Tracy & 
Johnson, 1981).
Job Satisfaction 
The second questionnaire utilized selected items from
the Teacher Job Satisfaction Questionnaire. The word 
"counselor" was substituted for the word "teacher" as the 
questionnaire was adopted for use in this study. Because of 
this, the new title applied was simply the Counselor Job 
Satisfaction Questionnaire (CJS). The original questionnaire 
was developed by Lester (1984) to assess teacher job 
satisfaction.
Reliability
The original test had reliability tests run and alpha 
coefficient were determined for each subtest with a total 
alpha coefficient of .93 (Bishop & Lester, 1993).
Factors to be considered for this study and their alpha 
coefficients were :
1) Working conditions .83
2) Responsibility .73
3) Work itself .82
4) Supervision .92
5) Colleagues .82
6) Recognition .74 (Herman, 1996)
Since only the role title was changed for its use in 
this study, and the items otherwise applied comparably to
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counselors and /or teachers, it was deemed appropriate to 
claim the same reliability levels would be in effect. 
Validity
Content validity Content validation of the initial 
pool of 120 items was accomplished through a Q-sort by 
faculty members and graduate students. Statements that had 
a less than 80% agreement were either rewritten or rejected 
(Bishop & Lester, 1993). Again, for the reasons stated 
above, it was assumed the content validity of the original 
instrument would accrue comparably for counselors as for 
teachers.
Construct validity. Factor analysis was used to 
determine construct validity in the original development. 
This analysis helped discover underlying factors and 
patterns among the variables. The final instrument 
consisted of 66 items containing nine scales. The subscales 
and number of items in each subscale were :
1) supervision 14 items
2) colleagues 10 items
3) working conditions 7 items
4) pay 7 items
5) responsibility 8 items
6) work itself 9 items
7) advancement 5 items
8) security 3 items
9) recognition 3 items
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A Likert-type scale was used to determine the degree of
agreement or disagreement with a specific statement. For 
favorable items strongly disagree equals 1 point, disagree 
equals 2 points, neutral equals 3 points, agree equals 4 
points and strongly agree equals 5 points. For unfavorable 
items the scoring system was reversed. Due to this reversal 
a low score represented low job satisfaction and a high 
score represented high job satisfaction for these 
unfavorable statements (Lester, 1984). All aspects of 
construct validity were assumed to be extant for 
applicability to counselors in the present study.
The factors investigated in this study were :
1. Work itself : Defined as the job of counseling or 
the tasks related to the job. It involves the freedom to 
institute innovative materials and to use one's skill and 
abilities in designing one's work and freedom to experiment 
and influence what goes on in the job.
2. Working conditions : Defined as the physical
conditions of the work environment as well as the overall 
aspects of the school organization defined by its 
administrative policies.
3. Recognition: Defined as the attention, 
appreciation, prestige and esteem of supervisors, 
colleagues, students and parents.
4. Responsibility: Defined as the desire to be
accountable for one's own work, to help students learn and
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the opportunity to take part in policy or decision-making
activities.
5. Supervision: Defined as supervisory style either 
task-oriented behavior, providing direction and coordination 
of group activities, or person-oriented behavior, requires
trust, respect and support in attempting to improve the 
school environment.
6. Colleagues: Defined as the counseling work group
and social aspects of the school setting (Lester, 2000).
Subscale factors pay, advancement and security were not 
measured in the present study.
Procedures for Collection of Data
Each of the 237 counselors in this study were sent a 
packet of materials by US mail in early October, 2002. The 
packet consisted of a cover letter, copies of the RQ and CJS 
and a stamped envelope addressed to the Canon Research 
Center. The cover letter (see APPENDIX 1) conveyed 
assurance of anonymity and confidentiality, reasons for the 
study, its intended purpose, and key explanations relative 
to the study will be included. In conformance with the 
follow-up procedures suggested by Diliman (2000) a reminder 
letter was sent out to non-respondents with another cover 
letter and a copy of the questionnaire. The 41 counselors 
in the Washoe County School District were sent an email 
version of the questionnaire. The email version consisted
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of the cover letter and the questionnaire.
The first wave of surveys sent out attained a 33 
percent return rate. The rate of return increased by 13
percent as a result of the second mailing with a final 
return rate of 47 percent.
Analysis of Data 
Spearman's Rho
The statistical analysis applied to the data was 
Spearman's Rho, an ordinal correlation measure. This was 
used because data "clustering" is much less likely to affect 
it.
Prior to the statistical analysis, several questions in 
Section I and Section II were recoded. In Section I 
respondents were asked to read 37 statement that referred to 
organizational factors that can influence the way a 
counselor feels about his/her job. For each statement the 
counselor was to answer to what degree he/she agreed or 
disagreed with each statement. Data were entered in the 
following format : 1 "strongly agree", 2 "somewhat agree", 3 
"somewhat disagree", and 4 "strongly disagree". This scale 
was used to score favorable items. For unfavorable items 
the scale was recoded. The recoded questions were numbers : 
4, 7, 13, 14, 15, 16, 19, 21, 25, 27, 28, 31, 35, 36 and 37. 
For these items the data were entered in the following 
format : 1 "strongly disagree", 2 " somewhat disagree", 3
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"somewhat agree", and 4 "strongly agree". As a result of
the recoding, items in Section I were coded to indicate that 
a low score on the scale indicated satisfaction regarding 
the subcategory of job satisfaction being measured and a 
high score on the scale indicated dissatisfaction regarding 
the subcategory of job satisfaction being measured (Lloyd 
and Lester, 1993).
In Section II respondents were asked to read 14 
questions about specific job characterizes and reflect on a 
scale of one to seven how the characteristic related to 
his/her job. Data were entered using 1, "definitely was not 
true of my job" through 7, "definitely was true of my job". 
An answer of one, two, or three falls on the "not true of my 
job" side of the scale, four is the mid-point and an answer 
of five, six or seven, would fall on the "true of my job" 
side of the scale. This scale was used to score items 
measuring role ambiguity which were comfort worded 
statements. For stress worded statement, those measuring 
role conflict, the scale was recoded. The recoded questions 
were numbers : 39, 41, 43, 44, 46, 48, 49, and 51. For
these items the data were entered using 1, "definitely was 
true of my job" through 7, "definitely was not true of my 
job". As a result of the recoding, items in Section II were 
coded to indicate that a low score on the scale indicated 
high levels of role ambiguity and/or role conflict and a 
high score on the scale indicated low levels of role
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ambiguity and/or role conflict.
All factors were significantly associated with one
another and very few of the associations had correlation 
coefficient of less than .3 and many were above .5. Most
were in between these two levels. This distribution of 
associations lends itself to analysis by category of 
correlation strength. For the purposes of this analysis the 
categories are approximately;
- Weak < .4
- Moderate > .4 and .5
- Strong > .5
The direction of the association was also considered in 
the analysis. Most of the factors were found to be 
positively associated so that when one factors score 
increases, the other score also increases. Negative 
relationships are the opposite; when one factors increases 
the other decreases and vice versa. When Role Ambiguity and 
Role Conflict were found to be negatively associated with 
other variables, such relationships were noted.
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CHAPTER 4
FINDINGS OF THE STUDY
Introduction
The purpose of the study was to assess the levels of 
role ambiguity and role conflict reported by school 
counselors in the 16 smaller school districts of Nevada and 
to compare these to their levels of job satisfaction.
The findings of the study are presented in this 
chapter. They are organized and offered in harmony with the 
research questions posed at the outset of the study and in 
the same sequence as those research questions.
1. Is there a relationship between the level of job
satisfaction and the nature and extent of role 
ambiguity among school counselors?
2. Is there a relationship between the level of job
satisfaction and the nature and extent of role 
conflict among school counselors?
3. Is there a discrepancy between the level of job
satisfaction on the basis of grade level 
(elementary v s . secondary)?
4. Are there discrepancies between years counseling
and years at current school based on grade level
52
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(elementary vs. secondary)?
Collection Of Data
For purposes of this study, counselors from all of 
Nevada's counties except Clark County were included in the 
potential participant groups. The list was derived from the 
Directory of Licensed Personnel, Nevada Public Schools 
(2002). The total number of counselors to receive the 
mailing was 237. From this 237 it was determined 195 of 
them could be contacted via U.S. mail at the location of 
their current counseling assignment.
Forty-one of the counselors in the Washoe County School 
District (WWSD) did not have individual addresses listed in 
the directory. Therefore WWSD was contacted and agreed to 
assist in the study by forwarding an email version of the 
study packet to the employees whose names did not appear in 
the directory. The email version of the survey (see 
APPENDIX 3) was programmed using Raosoft software. For 
tracking purposes each respondent was given a code number to 
insert on the survey form. Only 10 email surveys were 
returned in this way, a return rate of 24.4%.
The survey instrument mailed to the other 196 
respondents was programmed into a format that allowed the 
responses to be entered into a data file via optic scanner 
using TELEform software. The coding protocol was 
incorporated directly into the programming of the survey
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instrument resulting in a clearer questionnaire that had no 
meaningless numbers. This system also improved data
accuracy. Confidentiality of responses was strictly 
maintained in both the traditional mailing and email 
versions.
The first wave of surveys was sent out in October 2002. 
Seventy-eight surveys were returned from this mailing for a 
33% return rate. In order to increase the response rate, a
second wave of surveys was sent out in January, 2003 to all
members of the sample that had not previously responded.
When data collection was stopped in mid-February, 2003, a 
total of 110 surveys had been returned for a final return 
rate of 47%. Thirty-eight elementary counselors and 72 
secondary counselors constituted the respondent groups. A 
breakdown of the secondary group showed 31 Junior 
High/Middle school counselors and 41 high schools 
counselors. Of the total respondent groups, 28 were 
male(25.5%) and 82 (73.9%) were female (See APPENDIX 5) .
Results of The Study
Research Question #1- Is there a relationship between 
the level of job satisfaction and the nature and extent of 
role ambiguity among school counselors?
As a result of the collection and analysis of data from 
all the completed survey instruments, it was possible to 
construct a comprehensive matrix of correlations among and
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between the variables that were assessed. This matrix is 
presented as Table 1 (see below). It serves as the source 
of the discussion and of the conclusions that follows.
Table 1- Spearman's Rho Correlations- Job Satisfaction 
Subcategories and Role Ambiguity and Role Conflict.
C (xr»*lon »
Spearman's rho
COLL RECOG RESPON SUPER WORKC WORM RA RC
COLL Correlation Coefficient 1.000 .690 .396 .544 .478 .449 -.511 -.458
Sig. (2-taiied) .000 .000 .000 .000 .000 .000 .000
N 111 111 111 111 111 111 109 109
RECOG Correlation Coefficient .680 1.000 .398 .553 .607 .460 ^410 ^510
Sig. (2-tailed) .000 .000 .000 .000 .000 .000 000
N 111 111 111 111 111 111 109 109
RESPON Correlation Coefficient .396 .398 1.000 .366 .288 .417 -.324 -.430
Sig. (2-talled) .000 .000 .000 .002 .000 .001 .000
N 111 111 111 111 111 111 109 109
SUPER Correlation Coefficient .544 .553 .386 1.000 .600 .453 -.448 -.465
Sig. (2-tailed) .000 .000 .000 .000 .000 .000 .000
N 111 111 111 111 111 111 108 109
WORKC Correlation Coefficient .478 .607 .268 .600 1.000 .532 -.455 ^514
Sig. (2-tailed) .000 .000 .002 .000 .000 .000 .000
N 111 111 111 111 111 111 109 109
WORM Correlation Coefficient .449 .460 .417 .453 .532 1.000 -.433 -.439
Sig. (2-Wbd) .000 .000 000 .000 .000 .000 .000
N 111 111 111 111 111 111 108 109
RA Correlation Coefficient -.511 -.324 -.448 -.455 -.433 1.000 .501
Sig. (2-tailed) .000 .000 .001 .000 .000 000 .000
N 109 109 108 109 109 109 109 109
RC Correlation Coefficient .458 ^510 -.430 -.465 ^514 -.439 .501 1.000
Sig.(24aNed) .000 .000 .000 .000 .000 .000 .000
N 109 109 109 108 109 109 109 109
KEY
COLL=Colleagues. RECOG=Recognition.
RESPON=Responsibility. SUPER=Supervision.
WORKC=Working Conditions. WORKI=Work Itself.
RA=Role Ambiguity. RC=Role Conflict.
To answer the first research question, it is necessary
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to analyze the correlations in Table 1 that relate to the 
two key variables of job satisfaction and role ambiguity.
By examining the correlation's between the subgroups of 
variables that comprise job satisfaction and role ambiguity 
it can be seen that there were consistent negative 
relationships between several of these variables : 
colleagues and role ambiguity (-.51, strong relationship), 
recognition and role ambiguity (-.41, moderate 
relationship), responsibility and role ambiguity (-.32, weak 
relationship), supervision and role ambiguity (-.45, 
moderate relationship), working conditions and role 
ambiguity (-.46, moderate relationship), work itself and 
role ambiguity (-.43, moderate relationship). For each 
variable, as the level of role ambiguity decreased the 
amount of job satisfaction increased. This can be discerned 
by the negative sign in each case. The correlation between 
colleagues and role ambiguity was the strongest and the 
correlation between responsibility and role ambiguity was 
the weakest relationship noted.
When examining the linkage between role ambiguity and 
role conflict there was found to be a strong positive 
relationship (.50). This demonstrates that as role conflict 
increases role ambiguity also increases. Recall that this 
is a trend that was also reported in the review of previous 
literature regarding role conflict and role ambiguity.
Research Question #2- Is there a relationship between
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the level of job satisfaction and the nature and extent of
role conflict among school counselors?
By inspecting the correlation's shown in Table 1 
(presented earlier) that relate to the variables of job 
satisfaction and role conflict it can be seen that there was 
a consistent but negative relationship between these 
variables : colleagues and role conflict (-.46 moderate
relationship), recognition and role conflict (-.51, strong 
relationship), responsibility and role conflict (-.43, 
moderate relationship), supervision and role conflict (-.47, 
moderate relationship), working conditions and role conflict 
(-.51, strong relationship), work itself and role conflict 
(-.44, moderate relationship). Thus RQ #2 can be answered 
"Yes". The results reveal that in each of these areas as 
the amount of job satisfaction increased the amount of role 
conflict decreased as indicated by the negative sign and 
vice versa. The strongest linkage was found between 
Recognition and RC and Working Conditions and RC. The 
weakest was between Responsibility and RC.
In order to compare elementary counselor responses with 
those of secondary counselors and thus identify 
discrepancies between these levels, further analysis of the 
data presented relative to Research Question #2 were carried 
out. Appropriate inferential statistics were applied to 
determine if comparisons of the means were significant. A  
standard t-test was applied to the data. The results of the
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first step in that application are displayed in Table 2 
below where the descriptive data on means, standard 
deviations, and standard errors of the mean appear.
Table 2- Comparison of Means between Elementary and 
Secondary
Grade level N Mean Std. Deviation Std. Error Mean
CO LL Elementary 3g 3.2206 .48076 .07799
SecMidary 72 3.0972 .49882 .05879
REGOG Elementary 38 3.1158 .61623 .09997
Secondary 72 28403 .70982 .08365
RESPON Elementary 38 3.8474 2 & # 1 .03804
Secondary 72 3.7965 25458 .03000
SUPER Elementary 38 3.3496 35844 .09059
Secondary 72 3J917 .63997 .07542
W O R KC Elementary 38 3.2982 .41220 .06687
Secondary 72 3 d 7 % .44444 .05238
W O R K I Elementary 38 3.3609 27934 .04532
Secondary 72 3.3214 26892 .04348
RA Elementary 37 2.6586 .95563 .15711
Secondary 72 28690 1.12818 .13296
RC Elementary 37 3.2741 1.22973 2 M 1 7
Secondary 72 3.9138 1.38750 .16352
Coll = Colleagues. Recog = Recognition. 
Respon = Responsibility. Super = Supervision. 
WorkC = Working Conditions. WorkI = Work Itself. 
RA = Role Ambiguity. RC = Role Conflict.
The final application of a standard t-test to the 
mean factor scores of secondary and elementary schools was 
done and the results are presented in Table 3 (see below).
It was found that most of these comparisons were not 
significantly different from one another. Two of the eight.
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Recognition and Role Conflict, had small but significant 
differences. Secondary counselors had a slightly lower mean 
for Recognition and a slightly higher mean for Role 
Conflict. In other words, secondary school counselors felt 
on average less recognized and had slightly more role 
conflict than elementary school counselors.
Table 3- Standard t-test- Job Satisfaction and Role Conflict 
and Role Ambiguity.
Independent ShMmphMiTemt
t-test for Equality of Means
Mean
Difference
95% Confidence 
Intervai of ffie
Difference
t df Sig.(2.Wled) Difference Lower Upper
COLL Equal variances not
assumed 1.263 77.887 .210 .1233 .09766 -.07111 .31777
RECOG Equal variances not 
assumed 85.192 .037 .2755 .13035 .01635 .53467
RESPON Equal variances not
assumed 1.049 81.010 .297 .0508 .04845 -.04556 .14724
SUPER Equal variances not
assumed .492 84.830 .624 .0580 .11788 -.17642 Z9234
WORKC Equal variances not 
assumed 1.487 80.534 .148 1248 .08494 -.04438 29365
WORM Equal variances not 
assumed .629 94.868 .531 .0395 .08280 -.08521 .16415
RA Equal variances not 
assumed -1.022 84.148 .310 -.2104 .20581 -.61970 3B K 5
RC Equal variances not
assumed -2480 80.945 .016 -.6398 .26002 -1.15700 -.12228
Key
Coll= Colleagues. Recog= Recognition. Respon= 
Responsibility. Super= Supervision. WorkC = Working 
Conditions. WorkI = Work Itself. RA = Role Ambiguity. 
RC = Role Conflict.
When the various standard t-tests were applied, a level 
of significance of .05 was used. To show significance the
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t-value of the variable had to fall outside the range of 
-1.96 through +1.96 for the difference between elementary 
and secondary counselors to be a true difference. The two 
variables on which this requirement was met were Recognition 
and Role Conflict. Recognition had a significance level of 
.037 and a t= 2.11. Role Conflict had a significance level 
of ,016 and a t= -2.26. These results suggest that 
secondary counselors felt less recognized than elementary 
counselors and had higher role conflict.
Eight survey questions were used to construct this 
measure that was used to assess characteristics of role 
conflict that counselors may or may not have towards their 
jobs. In this series of questions, respondents were given a 
statement about some specific characteristic of conflict and 
asked to use a scale of one to seven where "1" meant the 
characteristic "definitely was not true of my job" and "7" 
meant "definitely was true of my job". Thus, respondents 
were asked to rate how true each was for their job. 
Therefore, an answer of one, two, or three falls on the "not 
true of my job" side of the scale, four is the mid- point, 
and an answer of five, six, or seven, would fall on the 
"true of my job" side of the scale.
Specific results of the analysis of responses to 
Questions 39, 41, 43, 44, 46, 48, 49 and 51 are presented 
below :
60
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Graph 1- Q39. I have to do things that should be done
differently.
*  29%
25%
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15% —
10% '0%
0%
7 TrueNW 2 ____3
—• —  Bementary Secondary
As can be seen in the graph above, half of elementary 
school counselors and 45 percent of secondary school 
counselors did not report having to do things that should be 
done differently as a characteristic of their job. 
Conversely, 50 percent of secondary school counselors and 41 
percent of elementary school counselors did report this as a 
characteristic of their jobs.
Inspection of Graph 2 shows that on the negative side 
of the scale, 22 percent of elementary school counselors and 
39 percent of secondary school counselors reported that 
receiving an assignment without the assistance to complete 
it is a characteristic of their jobs. On the positive side 
of the measure, 64 percent of elementary school counselors 
reported that this characteristic was not true of their 
jobs, while 49 percent of secondary school counselors 
reported the same. For both elementary and secondary
61
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
62
counselors assistance to complete assignments are perceived
to be available.
Graph 2- Q41. I receive assignments without the assistance 
to complete it.
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2896
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10%
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True 1 Bementary — «— Secondary
Graph 3- 043. I have to circumvent a rule or policy in
order to carry out an assignment.
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Graph 3 displays results that show that having to 
circumvent a rule or policy to carry out an assignment is
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not a characteristic of the counselors role at either grade 
level. Eighty-one percent of elementary school counselors 
and 62 percent of secondary school counselors reported thus. 
Twenty-one percent of secondary school counselors reported
that they have to circumvent a rule or policy to carry out a 
job, only 8 percent of elementary counselors reported the 
same.
Graph 4- Q44. I work with two or more groups who operate
quite differently
35% T
30% I
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20% 4- 19%
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0% 4
7 TrueNot 
True 1 Bementary Secondary
The responses were that sixty-seven percent of 
secondary school counselors reported that they work with two 
or groups who operate differently, while fifty-percent
of elementary school counselors reported the same. At the 
very lowest point of the scale (1 definitely not true) 
elementary school counselors (19%) were twice as likely as 
secondary school counselors (9%) to report this 
characteristic as not true of their job. Overall, forty
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percent of elementary school counselors compared to 26 
percent of secondary school counselors reported that
working with two or more groups who operate differently is 
not part of their jobs.
Graph 5- Q46. I receive incompatible requests from two or
more people.
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Based on a perusal of Graph 5, it is apparent that 44 
percent of secondary school counselors and 32 percent of 
elementary school counselors reported that receiving 
incompatible requests from two or more people was a 
characteristic of their jobs. Conversely, 49 percent of 
elementary school counselors and 46 percent of secondary 
school counselors reported that this is not a characteristic 
of their jobs. In both groups, more respondents selected 
nimh)er 1 (definitely not true) than any other response 
(elementary counselors 27%, secondary counselors 24%). Thus 
the two groups looked quite similar on this factor.
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Graph 6- Q48. I do things that are apt to be accepted by
one person and not by the others.
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Inspection of Graph 6 reveals that, more secondary 
school counselors (57%) than elementary school counselors 
(46%) reported that doing things that are accepted by one 
person and not by others is a characteristic of their job. 
Conversely, 32 percent of secondary school counselors and 38 
percent of elementary school counselors rejected the 
statement.
The graphic representation in graph 6 of reveals that 
sixty-two percent of elementary school counselors reported 
that receiving an assignment without the resources and 
materials to complete it is not characteristic of their job, 
while less than half (47%) of the secondary school 
counselors reported the same. Conversely, 39 percent of 
secondary school counselors reported this as characteristic 
of their job while only 24 percent of elementary school
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counselors reported the same. In both groups 14 percent of 
counselors selected the mid point (4). This indicates some 
discrepancy exists between elementary and secondary 
counselors.
Graph 7- Q49. I receive an assignment without resources
and material to complete it.
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Graph Q51. I work on unnecessary things
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The data displayed in Graph 8 shows quite a bit of 
disparity between the responses of elementary and secondary 
school counselors. A large percentage of elementary school
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counselors (73%) reported that working on unnecessary things 
is not a characteristic of their jobs while only 43 percent 
of secondary counselors reported the same. Conversely, only 
24 percent of elementary school counselors and 46 percent of 
secondary school counselors reported that working on 
unnecessary things is not a part of their job.
In conclusion, as mentioned regarding RQ #1, based on 
the questionnaire results from Section I, counselors 
involved in the survey definitely appeared to be satisfied 
with their jobs. According to Section II, some elementary 
and secondary counselors do experience role conflict but it 
does not seem to have had an adverse effect on their level 
of job satisfaction.
Research Question #3- Is there a discrepancy between 
the level of job satisfaction on the basis of grade level 
(elementary vs. secondary)?
Positive relationships were found among the various 
subgroups of job satisfaction as can be seen in Table 1. In 
these cases as one variable of jidb satisfaction increased 
the other variable increased. For example as counselors 
were more satisfied with their relationship with their 
colleagues their was an increase in their feelings of 
recognition. Similar interactions among the other variables 
indicate positive levels of job satisfaction.
Initially in order to address this questions, further 
analyses were done on the data relative to the relationship
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between job satisfaction and role ambiguity.
Six survey questions were involved in the construction 
of the measure employed to assess characteristics of 
ambiguity that counselors might have towards their jobs. In 
this series of questions, respondents were given a statement 
about some specific job characteristics and asked to respond 
on a scale of one to seven; "1" meant the characteristic 
"definitely was not true of my job" and "7" meant 
"definitely was true of my job". Therefore, an answer of 
one, two, or three falls on the "not true of my job" side of 
the scale, four is the mid point, and an answer of five, 
six, or seven, would fall on the "true of my job" side of 
the scale. This provides the basis for a detailed response 
to Research Question #3. Questions 38, 40, 42, 45,47 and 50 
from the survey instrument are analyzed below:
Graph 9- Q38. I have clear, planned goals and objectives.
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As can be seen from the graph above, elementary school
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counselors have a clearer sense of having planned goals and 
job objectives than secondary school counselors. No 
elementary school counselors selected one, two, or three on 
the scale. Twelve percent of secondary school counselors ( N 
== 9) do not think that they have clear planned goals and 
job objectives. Almost twice as many elementary school 
counselors (30%) than secondary school counselors (15%) 
thought this characteristic was "definitely true of my job". 
Eighty-nine percent of elementary school answered to some 
degree that they have clear planned goals and job 
objectives, while seventy-three percent of secondary school 
counselors answered the same.
Graph 10- Q4 0. I know I have to divide my time properly.
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As can be seen from the graph above, although the 
percentages are higher for elementary school counselors 
(57%) than secondary school counselors (50%) the trend is
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the same. Half of the respondents in both groups knew that 
proper time management was part of their job. More than 
twice as many secondary school counselors (25%) than 
elementary school counselors (11%) did not think that 
dividing their time properly was part of their job. In both 
groups, the majority of respondents selected four, the 
mid-point.
Graph 11- Q42. I know what my responsibilitires are,
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As CEun be seen fram the graph above, a large percentage 
of counselors from both groups (91% secondary, 87% 
elementary) knew what their responsibilities were.
As can be seen from the graph 12, the trends are the 
same for both elementary and secondary school counselors. 
Seventy percent of elementary school counselors and 66 
percent of secondary school counselors reported that they 
knew exactly what was expected of them. Twenty-four percent 
of secondary school counselors were not so sure what was
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expected of them, while 19 percent of elementary school 
counselors were not certain exactly what was expected of 
them. About 10 percent of both groups were right in the 
middle on this issue.
Graph 12- Q45. I know exactly what is expected of me.
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Graph 13- Q47. I feel certain about how much authority I
have.
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As can be seen from the graph above, the trends were
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very similar, in both groups the preponderance of responses 
indicate that counselors knew how much authority they had, 
however, secondary school counselors (72%) were slightly 
more apt than elementary school counselors (66%) to feel 
certain of their authority.
Graph 14- Q50. Explanation is clear of what has to be done.
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As can be seen from Graph 14 above, the trends 
were very similar between the two groups. In both groups 
about 68 percent had a clear explanation of what had to be 
done, while 20 percent of respondents in each of the groups 
did not have clear explanation of what has to be done.
Seven survey questions comprised the Colleague scale 
that was used to determine how counselors' rate/interact 
with their colleagues. According to table 4 below, simdlar 
negative correlations were seen between colleagues and role 
ambiguity (-.51) and colleagues and role conflict (-.46) 
suggesting that as satisfaction with a counselor's
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colleagues increased, the amount of role ambiguity and rol( 
conflict decreased.
Table 4 : Percent of Counselors Agreeing with "Colleague
Measure" Questions'
Survey Question
%
Elements
ry
Agrees
%
Seconda
ry
Agrees
I do not get cooperation from the people I 13% 24%
My colleagues are highly critical of one 26% 22%
My colleagues stimulate me to do better work 92% 87%
My interests are similar to those of my 84% 78%
I've made lasting friendships among my 89% 88%
I like the people I work with. (Q29) 97% 97%
Colleagues provide suggestions for feedback 52% 49%
When looking at the individual questions that made up 
the variable Colleague, it was seen that most of the 
counselors at the elementary and secondary levels responded 
to the item with "agree". In two of the questions (24 and 
29) the responses of elementary school counselors and 
secondary school only differed by one percentage point. 
These questions indicate that in both groups the counselors 
liked their colleagues and a very high percentage have made 
lasting friendships among their colleagues. There was high 
agreement in both groups on questions 10 and 18, where 92
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percent of elementary school counselors and 87 percent of 
secondary school counselors agreed that their colleagues 
stimulate them to do better work. Elementary school 
counselors (84%) were slightly more likely to agree that
their interests are similar to their colleagues than 
secondary school counselors (78%). About a quarter of 
counselors from both groups (26% elementary, 22% secondary) 
thought that their colleagues were highly critical of one 
another. About half of the counselors from both groups (52% 
elementary, 49% secondary) reported that their colleagues 
provided suggestions for feedback about counseling.
The question in this section with the most disparity 
between the groups was Question Four. Secondary school 
counselors (24%) were almost twice as likely as elementary 
school counselors (13%) to agree that they do not get 
cooperation from the people with whom they work.
Five questions were used in the construction of the 
measure of Recognition to determine the level at which 
counselors perceive they are being recognized for their 
work. According to table 5 below, a similar correlation was 
seen between recognition and role ambiguity (-.41) and 
recognition and role conflict (-.51) suggesting that as 
satisfaction with the level of recognition a counselor 
received increased, the amount of ambiguity and conflict 
decreased. Secondary school counselors (42%) were more 
likely than elementary school counselors (29%) to think that
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they received too little recognition.
Table 5: Percent of Counselors Agreeing with "Recognition/
Survey Questions
Survey Question %
Elementary
Agrees
%
Seconda
ry
Agrees
No one tells me that I am a good counselor. 24% 31%
I receive too little recognition. (Q16) 29% 42%
Teachers recognize counselors as a support 
for their classroom (Q6)
92% 76%
Teachers tell me they appreciate the support 
I give them{Q9)
87% 7 6%
I receive recognition for my successful 
counseling (Q30)
65% 51%
A high percentage of counselors from both groups ( 87% 
elementary, 7 6% secondary) agreed that teachers tell them 
that they are appreciative of the support received from 
counselors. In both groups more than half (65% elementary, 
51% secondary) agreed that they received full credit for 
counseling success. Twenty-four percent of elementary school 
counselors reported that "no one tells me I am a good 
counselor", while 31% or secondary school counselors 
reported in the same fashion.
The question with the most disparity between the groups 
in the section of recognition was in Question Six. Ninety- 
two percent of elementary school counselors reported that
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teachers recognize counselors as a support for their 
classrooms. The 8 percent that disagreed with this 
statement represented only 3 respondents. Seventy-six 
percent of secondary school counselors also think that 
teachers recognize them as a support for their classrooms,
Table 6: Percent of Counselors Agreeing with
"Responsibility" Survey Questions
Survey Question % Elem
Agrees
% Second
Agrees
I am not responsible for my actions. (Q35) 5% 8%
I am not interested in the policies of my 5% 1%
I have a responsibility for my counseling 100% 99%
I try to be aware of the policies of my 100% 99%
My students respect me as a counselor (Q26) 100% 99%
Five questions from the survey were involved in the 
construction of the Responsibility measure. There was very 
little disparity between the responses of elementary school 
counselors and secondary school counselors. Regarding the 
positive questions, (11,17, and 26) all elementary school 
counselors (100%)and all but one secondary school 
counselor (99%) agreed that they have responsibility for 
their counseling, are aware of school policies, and are 
respected by their students. Conversely, only 5 percent ( N 
= 2) of elementary school counselors, and 8 percent (N = 6) 
of secondary school counselors reported that they were not
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responsible for their actions. Eight percent of elementary 
school counselors and 1 percent of secondary school 
counselors also reported that they are not interested in the 
policies of their schools.
Table 7: Percent of Counselors Agreeing with "Supervision'
Survey Questions
Survey Question % Elem' 
Agrees
% Second 
Agrees
Immediate supervisor is not willing to 
listen to my suggestions (Q14)
13% 18%
My immediate supervisor makes me feel 
uncomfortable (Q25)
16% 8%
I receive too many meaningless instructions 
from my immediate supervisor.(Q28)
13% 13%
My immediate supervisor does not back me up 11% 11%
Immediate supervisor gives me assistance 
when I need help (Q3)
98% 89%
Immediate supervisor explains what's 
expected of me (Q22)
76% 76%
My immediate supervisor provides assistance 
for improving counseling (Q32)
63% 58%
This Supervision scale consisted of seven questions 
that were used to measure respondents' attitudes towards 
their supervisors. There were no differences in the 
responses of elementary school counselors and secondary 
school counselors to three questions (22, 28, and 36). 2±Kmt 
three-quarters (76%) of respondents in both groups agreed 
that their immediate supervisor explains what is expected of 
them. Only thirteen percent of counselors in both groups
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reported that their immediate supervisor gave out too many 
meaningless instructions. Likewise, an even smaller 
percentage from both groups (11%) reported that their 
immediate supervisor does not back them up. Thirteen 
percent of elementary school counselors and 18 percent of 
secondary school counselors reported that their "immediate 
supervisor is not willing to listen to my suggestions". 
Although more than half the respondents at both levels 
agreed that their immediate supervisor provides assistance 
for improving counseling, elementary school counselors (63%) 
were more likely to agree than secondary school counselors 
(58%). Although only a very small percentage from both 
groups agreed that their immediate supervisor makes them 
feel uncomfortable, elementary school counselors (16%) were 
twice as likely to report this than secondary school 
counselors (8%). This was one of two items in this scale 
with the most disparity between the groups (8 percentage 
points) There were also 8 percentage points difference 
between responses in question three; nearly all (97%) 
elementary school counselors reported that their immediate 
supervisor provides assistance when necessary, while 89% or 
secondary school counselors reported the same.
Table 8 ; Percent of Counselors Agreeing with "Work
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Conditions" Survey Questions
Survey Question % Elem 
Agrees
% Second
Agrees
Working conditions in my school are 92% 88%
The administration in my school communicates 
its policies well(Q8)
19% 79%
Working conditions in my school are 90% 89%
Physical surroundings in my school are 
unpleasant (Q15)
19% 17%
The administration at my school does not 
clearly define its policies (Q19)
32% 32%
Working conditions at my school can be 
improved (Q33)
73% 65%
Six questions were used to construct the Work 
Conditions measure used to assess how counselors rate 
various aspects of their work place. The general trend in 
this series of questions was that both elementary school 
counselors and secondary school counselors were satisfied 
with their working conditions. There was not much disparity 
is the responses of the groups. In two of the questions (8 
and 19) the percentage of counselors agreeing in each group 
were equal. Seventy-nine percent of the counselors in both 
groups agreed that their schools' administrations 
communicate policies well. Interestingly, 32 percent of the 
counselors in both groups also agreed that their schools' 
administrations do not clearly define policies. A very large 
percentage in both groups (90% elementary, 89% secondary) 
reported that the working conditions in their schools are
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good. Conversely, 19 percent of elementary school counselors 
and 17 percent of secondary school counselors reported that 
the physical surroundings in "my school are unpleasant". A 
very high percentage of counselors in both groups (92% 
elementary, 88% secondary) agree that the working conditions 
at their schools are comfortable.
The question in this section on working conditions with 
the biggest disparity between the groups (8%) was Question 
33. Nearly three quarters (73%) of elementary school 
counselors agreed that working conditions in their schools 
can be improved while sixty-five percent of secondary school 
counselors agreed that working conditions in their schools 
could be improved.
Table 9 : Percent of Counselors Agreeing with "Work Itself'
Survey Questions
Survey Question % Elem 
Agrees
% Second 
Agrees
Counseling provides opportunity to use 
variety of skills (Ql)
100% 99%
Counseling is very interesting work (Q2) 100% 97%
Counseling discourages originality {Ql) 5% 13%
Counselor's work is very pleasant (Q12) 76% 74%
Counselors work consists of routine 24% 44%
I don't have freedom to make my own 18% 19%
I am indifferent towards counseling (Q31) 11% 7%
Seven survey questions were used in the construction of
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this measure of Work Itself that was used to determine how 
the counselors feel about counseling as a job. In five of 
the questions (1,2,12,27,and 31) the responses between 
elementary school counselors and secondary school counselors 
were very similar and did not vary by more than 3 percentage 
points. All elementary counselors and almost all secondary 
counselors agreed that counseling is interesting and it 
provides an opportunity to use a variety of skills. Nearly 
three quarters of counselors in both groups agreed that 
their work is "very pleasant". A small percentage of 
secondary counselors (7%) reported that they are 
"indifferent towards counseling" while a slightly higher 
percent of elementary counselors (11%) reported the same.
In two of the questions (7 and 20) the answers of 
elementary school counselors and secondary school counselors 
were somewhat different. Item 20 relating to the work of a 
counselor had the biggest disparity (20 percentage points) 
between elementary school counselors and secondary school 
counselors. Secondary school counselors are more likely to 
agree (44%) that their work is routine than elementary 
school counselors (24%). In both groups the overwhelming 
trend is that counseling does not discourage originality. 
Only 5% of elementary school counselors (N = 2) reported 
that counseling discourages originality. Thirteen percent of 
secondary school counselors, however, ( N =9) reported that 
counseling discourages originality.
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In summary, according to the results from Section I of 
the questionnaire, counselors, both elementary and 
secondary, were generally satisfied with their jobs. For 
both elementary and secondary counselors, job satisfaction 
appeared to emanate from positive interactions with 
colleagues, good levels of recognition from teachers, credit 
for successes, responsibility for their own actions, 
constructive supervision, good work conditions, and the 
nature of the work itself.
Research Question #4- Are there discrepancies between 
years counseling and years at current school based on grade 
level (elementary vs. secondary)?
This research question required access to and use of 
the demographics of school counselors in the 16 SD's. The 
results of are displayed in Table 10 (shown below).
Table 10- Years Counseling and Years at current school
Statistics
Grade
level Years Counseling
Years at 
current school
Elementary N Valid 38 38
Missing O O
Mean 12.63 8.42
Median 11.00 5.50
Mode 9= 1"
Secondary N Valid 72 72
Mi ssing O O
Mean 1172 8.B4
Median 10CO 5.00
Mode ID 4
Multiple modes exist. The smallest value Is shown
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As can be seen, according to the demographic data 
reported by the subjects, there were several strong 
similarities between elementary and secondary counselors.
The mean for years of experience in counseling for 
elementary counselors was 12.6 years while the mean for 
secondary counselors was only slightly less at 11.7 years. 
Thus, the difference between the average years of experience 
for elementary and secondary counselors was less than one 
year. The medians were also very similar with elementary 
a median of 11 years and secondary having a median of 10 
years in counseling.
In regard to years in counseling at their current 
school, elementary counselors had a mean of 8.2 years while 
secondary counselors had a mean of 6.9 years. The median, 
however, was quite close at 5.5 years at the elementary 
level and 5.0 years at the secondary level. A further break 
down revealed that at the elementary level, 15.8% of 
counselors had been at their current school for one year and 
15.8% had been at their current school for five years, the 
two highest percentages. In a similar fashion, at the 
secondary level, 12.5% of counselors had been at their 
current school for one year and 15.3% had been at their 
current school for four years, the two highest percentages 
for years at current school for secondary counselors.
Since overall, years in counseling and total years at 
the current school were very similar for elementary and
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secondary counselors, it can be concluded that 
inconsequential differences exist. Therefore, the answer to 
Research Question 4 is "No" there are no obvious nor
pronounced discrepancies between years of experience in 
counseling and years assigned at the current school between 
elementary and secondary school counselors.
Voluntary Comments
Many of the counselors who participated in the study 
offered personal comments regarding their reactions to 
issues raised in the survey or issues not addressed directly 
in the survey. These comments were divided by grade level; 
either elementary or secondary.
Elementary
Based simply on the number of respondents who mentioned 
it, the dominant issue commented on by elementary counselors 
was that of supervision and colleagues:
"I believe the "No Child Left Behind" act is putting 
enormous pressure on the district administration."
"I enjoy my work with children and I am supported by my 
supervisors."
"I feel extremely blessed in that I have an excellent 
working relationship with my boss and with the staff."
Another issue raised had to do with concerns over 
caseload.
"Too many students."
"Too many students at the school for one counselor."
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"The demographics of school counselors to student 
ratios are way out of their line- 1000 to 1 counselor is
ridiculous. Classroom guidance should be regular and 
consistent but it can't be with those numbers."
Other issues commented on by elementary counselors.
"I like being a rural counselor because I am pretty 
much my own boss."
"I serve others because it is my duty not because I 
want to be recognized or receive praise by others."
"Counselors need more space in schools."
"Testing eats up vast amounts of time."
"We are constantly short of substitutes in our 
district."
"The seemingly one track obsessive need to test all 
students imposes tremendous strain for us counselors in 
terms of coordinating state, district and many othe tests in 
between."
"What used to be a people oriented job has now become a 
paper oriented job. We now have e-mail so communication had 
improved immensely."
Secondary
Again, based on the number of times it was mentioned, 
the dominant concern for the secondary counselor had to do 
with paperwork and clerical duties.
"Clerical support is non-existent."
"Over crowding makes far more paperwork and less
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clerical staff to help."
"School counselors definitely have too imany students in 
their populations. Support staff is a necessity but money 
limit's the availability of staff."
"There are so many clerical duties with no clerical 
support."
"Too many clerical duties."
Another concern secondary counselors expressed dealt
with school administration and colleagues.
"Administrators/teachers on the whole are ignorant 
about what the counseling curriculum is in a school."
"I feel unsupported and disrespected by the principal 
at my school as did the counselor before me."
"My immediate supervisor is very great."
"School counselors should not be used as administrative 
substitutes."
"Very negative environment. No support or respect from 
my principal."
"We get a lot of site support but there is often 
different priorities at the district level."
"We have had changes in administration that have 
influenced my answers."
"We need more support in the rural areas."
Another concern of secondary counselors had to do with 
testing.
"Testing consumes far too much time and takes away from
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working with students."
"The state testing program takes up way too much of my 
time."
"I spend too much time testing and scheduling 
students."
"It seems we are stretched so far now that our job as 
testing coordinator has become so labor intensive."
Other concerns commented on by secondary counselors.
"Counseling students allows me to work closely with 
every level of achievement which makes it so interesting."
"I am having a lot of support in my new venture.
Moving from South Florida to western Nevada was a real 
change. I've been accepted in the school. I have had 
support in both successes and mistakes."
"I fear that my students do not have the persistence 
and work ethic that they will need to be successful in the 
challenging world of the future."
"I have no financial support for my office. Our 
district had been in financial difficulties all the time."
"I love my job. There is never a dull moment. I am 
continually learning new things to help kids and improving 
the way I work with kids. However, there are new 
responsibilities added every year."
"I think training a counselor should begin when they 
are a teacher in the school."
"It should become increasingly important for school
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counselors to be literate and familiar with the law and 
issues regarding special education."
"Too many students."
"True satisfaction in the job would come when funding 
for schools is higher and teachers and staff have more 
resources and lower student teacher ratios."
"I work at a middle school college-a great concept.
Adds greatly to students and my satisfaction."
Conclusion
Although no conclusions could be readily drawn from 
these voluntary comments, it does appear that in a general
way counselors at the two levels grapple with similar
issues, although the priorities of concern may differ 
slightly by grade level. Both elementary and secondary 
counselors appear to be concerned about
supervision/administration, colleagues, counseling loads, 
staff support, and assigned duties. This would tend to 
reinforce the notion that while there are really few 
differences between levels of counselor satisfaction at the 
two levels, there are some feelings of role ambiguity and 
/or role conflict as well as some concerns that characterize
school counselors at both levels.
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CHAPTER 5
SUMMARY, DISCUSSION and RECOMMENDATIONS
This chapter summarizes and discusses the study and its 
key findings, offers conclusions and provides 
recommendations for school districts regarding counselor job 
satisfaction and recommendations for future research.
The design of the present study revolved around the 
purpose of assessing current levels of role ambiguity and 
role conflict among Nevada school counselors and the 
relationship of these phenomena to job satisfaction by 
counselor grade level. The study was guided by four key 
research questions.
Summary
This study investigated and reported on the nature and 
extent to which school counselors in the 16 smaller counties 
in Nevada were experiencing role ambiguity and role conflict 
at the elementary and secondary levels. It also determined 
if these factors were related to their overall job 
satisfaction. Finally, the study also explored the 
relationship between counselors job satisfaction and their 
grade level assignment. Specific areas of job satisfaction
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examined were; colleagues, recognition, responsibility,
supervision, working conditions, and work itself. The 
elementary and secondary subjects surveyed were from the 
following school districts in Nevada: Carson City,
Churchill, Douglas, Elko, Esmeralda, Eureka, Humboldt, 
Lander, Lincoln, Lyon, Mineral, Nye, Pershing, Storey,
Washoe and White Pine. The results of the study were 
reported in terms of four specific Research Questions that 
drove the study.
The study was driven by four research questions :
1. Is there a relationship between the level of job 
satisfaction and the nature and extent of role 
ambiguity among school counselors?
2. Is there a relationship between the level of job 
satisfaction and the nature and extent of role conflict 
among school counselors?
3. Is there a discrepancy between the level of job 
satisfaction on the basis of grade level (elementary 
vs. secondary)?
4. Are there discrepancies between years counseling 
and years at current school based on grade level 
(elementary v s . secondary)?
Discussion
The findings of the study seem best presented and 
discussed in terms of the four Research questions :
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Research Question #1- Is there a relationship between 
the level of job satisfaction and the nature and extent of 
role ambiguity among school counselors?
The majority of elementary and secondary counselors 
felt they had clear objectives for their work, knew what 
their responsibilities were and knew what was expected of 
them. In these areas ambiguity was low. In the areas of 
knowing how much authority they had and having clear 
explanations of what had to be done there was a wide range 
of responses indicating higher areas of ambiguity. In the 
area of knowing how to divide time properly it is 
interesting to note that both elementary and secondary 
counselors responded in a way that indicated they had a very 
unclear picture of expectations. This may be a function of 
counselors having such large case loads and not enough time 
and support to accomplish everything they perceive they need 
to do . This area is one with higher ambiguity.
Research Question #2-Is there a relationship between 
the level of job satisfaction and the nature and extent of 
role conflict among school counselors?
The highest area of role conflict was in working with 
two or more groups who operate quite differently. This was 
true of both groups of counselors. Many counselors at both 
levels also reported doing things which are accepted by one 
person and not by others. In the area of working on 
unnecessary things, the majority of secondary counselors
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felt they worked on unnecessary things which lead to more 
pronounced feelings of role conflict for the secondary 
counselor in this area. Respondents at the elementary and 
secondary levels reported having to do things they know 
should be done differently thus generating higher levels of 
role conflict. The majority of both groups did not feel 
they received assignments without the assistance to complete 
them or they had to circumvent rule to finish their 
assignment therefore these areas did not create feelings of 
role conflict.
Research Question #3-Is there a discrepancy between the 
level of job satisfaction on the basis of grade level 
(elementary vs. secondary)?
The results showed in regard to all of the specific 
factors of job satisfaction that, job satisfaction 
increased role ambiguity and/or role conflict were 
reciprocally related. In the specific area of Colleagues, 
the majority of counselors liked the people they worked with 
and felt they had made lasting friendships among their 
colleagues. This factor was the most powerful factor in 
J.S. It was interesting to note that approximately 80% of 
counselors said their colleagues stimulate them to do better 
work but only approximately 50% felt their colleagues 
provided them with suggestions for feedback about their 
counseling. Secondary counselors were almost twice as 
likely as elementary counselors to feel they do not get
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cooperation from the people with whom they work. This could 
suggest an important factor in creating a lower level of job 
satisfaction additional research will be needed to determine 
cause-and-effect.
In the area of Recognition, secondary counselors were 
more likely to perceive that they were not recognized as 
being good counselors, more likely to report that they did 
not receive enough recognition for their jobs, and they did 
not receive appropriate recognition for successful 
counseling. Elementary counselors reported having a high 
level of job satisfaction in the area of Recognition 
overall. Elementary counselors also felt they were 
recognized as providing support for the classrooms by 
teachers composed to secondary counselors. This may be the 
result of elementary counselors spending more time 
conducting classroom lessons than their secondary 
counterparts.
In the area of Responsibility, there was very little 
disparity between elementary and secondary counselors. Also 
100% of elementary counselors and 100% of secondary 
counselors agree they have responsibility for their 
counseling, are aware of school policies and are respected 
by their students. Over 90% of both elementary and 
secondary counselors acknowledged they are responsible for 
their actions and are interested in the policies of their 
school. Generally, both elementary and secondary counselors
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were satisfied with their responsibilities at their school.
In the area of Supervision, elementary and secondary 
counselors agree that their immediate supervisor explains 
what is expected of them, does not give them meaningless 
instructions and does back them up if a problem occurs. 
Though only a small percentage of both groups agreed their 
immediate supervisor make them uncomfortable, elementary 
counselors were twice as likely to report this negative 
factor. Yet nearly all elementary counselor reported their 
immediate supervisor provided them assistance when it was 
needed. At all levels the majority of counselors felt their 
supervisors were willing to listen to them, yet the results 
indicate counselors at both levels felt their was some room 
for improvement relative to their supervisor helping them to 
improve their counseling.
In regard to Working Conditions, the majority of both 
secondary and elementary counselors felt that their working 
conditions were generally comfortable and good, though a few 
indicated that conditions could be improved. There was some 
concern reported at both levels that the school 
administration needed to communicate its policies more 
clearly.
In the area of Work Itself, almost all elementary and 
secondary counselors felt counseling was interesting work, 
it provided opportunity to use a variety of skills, and was 
very pleasant. It is interesting to observe that twice as
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
many secondary as elementary counselors held the perception 
that counseling discourages originality and that counseling 
consists of routine activities. These perceptions were also 
noted in several of the comments made by secondary 
counselors on the questionnaires. Overall, counselors at 
both levels seemed satisfied with Work Itself.
It was clear from the results of this study that both 
role ambiguity and role conflict showed a reciprocal 
relationship to job satisfaction. That is the lower role 
conflict and /or role ambiguity the higher is job 
satisfaction among both elementary and middle school 
counselor. While most counselors in this study reported 
high levels of job satisfaction, there were a few instances 
where factors of role ambiguity and role conflict did 
negatively impact job satisfaction.
Research Question #4- Are there discrepancies between 
years counseling and years at current school based on grade 
level (elementary v s . secondary)?
The overall picture showed that years in counseling and 
years at the current school were very similar for elementary 
and secondary counselors. Therefore this question can be 
answered "No" for the school counselors in the 16 smaller 
school districts of Nevada.
Conclusion
The overall results of the present study showed in
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regards to job satisfaction and role ambiguity that the 
strongest relationship was a reciprocal one and was found 
between Colleagues and role ambiguity while the weakest 
relationship, also a reciprocal one, was found between 
Responsibility and role ambiguity. In regards to job 
satisfaction and role conflict, the strongest relationship, 
also a reciprocal relationship, was between Working 
Conditions and role conflict while the weakest relationship, 
again a reciprocal one, was between Responsibility and role 
conflict. In regards to the six variables comprising job 
satisfaction, elementary and secondary counselors responded 
in a similar fashion especially in the areas of Colleagues, 
Responsibility and Supervision. There were some differences 
in the strength of the linkage among the specific factors 
that comprised job satisfaction but it was found to be high, 
overall, among the participants in this study.
As mentioned earlier, the present study was, in several 
ways patterned after a study conducted in 1996 by Herman 
utilizing Clark County School District (CCSD) counselors.
In regard to the key findings, the results were similar. In
regard to Job Satisfaction and Role Ambiguity, the CCSD 
study found the strongest relationship was between 
Supervision and Role Ambiguity and the weakest relationship 
was found between Responsibility and Role Ambiguity. In 
regard to Job Satisfaction and Role Conflict, in CCSD, the 
strongest relationship was found between Recognition and
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Role Conflict and the weakest relationship was found between
Role Conflict and Responsibility. In both the present study 
and the previous CCSD study, the weakest relationships that
were identified were between Responsibility and Role 
Ambiguity and Responsibility and Role Conflict. The 
strongest relationships, however, were different. The 
present study found the strongest relationship was between 
Role Ambiguity and Colleagues whereas the Herman study found 
this relationship to be between Role Ambiguity and 
Supervision. In regards to role conflict the results were 
also different. The present study found Working Conditions 
and Role Conflict to have the strongest correlation whereas 
the Herman study found Recognition and Role Conflict to have 
the strongest correlation.
Based on the results of the present study, respondents 
at the elementary and secondary level overall did seem to be 
quite satisfied with their jobs. There were, however, some 
areas of disparity between elementary and secondary school 
counselors which affected their levels of job satisfaction.
In order to address these areas of concern, school 
districts could consider setting up task forces to recast 
the role of the counselor and rewrite the districts 
counseling curriculum to reflect the new role description. 
Faculty, staff and administration could also be inserviced 
on the role and function of the school counselor in order to 
reduce role conflict and render it more satisfying.
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Responses voluntarily expressed on the "General 
Comments" section of the questionnaire, revealed there were 
several areas of concern on the part of both elementary and 
secondary counselors. Most of the concerns were similar for
both levels while a few were exclusive to the specific level 
of counseling assignment.
Elementary and secondary counselors both expressed 
concerns over state and district testing requirements in 
regards to the large amount of time it takes counselors away 
from working with students. Both levels also expressed 
concerns over the large counselor-student ratios they have 
to deal with on a daily basis.
Elementary counselors, in particular, were also 
concerned with the lack of substitute teachers in their 
schools necessitating them to be available to serve in that 
capacity. The paucity of space for the school counselor at 
the elementary level was also a problem.
Secondary counselors, in particular, were very 
concerned with the large amount of clerical tasks they are 
expected to perform and could benefit from increased office 
staff to assist them. They also expressed concern with 
negative environments at their schools and a lack of money 
for needed resources.
Therefore, according to the comments of the counselors 
at the elementary and secondary levels, although job 
satisfaction in general is high, there are negative aspects
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associated with their jobs. The school districts that 
participated in this survey need to become aware of and 
begin to address these concerns if they wish to see the
levels of job satisfaction among counselors maintained or
increased.
Recommendations
The elementary and secondary school counselors who 
participated in the study suggested in the subcategories of 
Colleagues, Recognition, Responsibility, Supervision,
Working Condition, Work Itself that they were currently 
experiencing job satisfaction in most ways. There were 
aspects, however, where job satisfaction was lower and there 
were also negative evaluations voiced in the General 
Comments section of the questionnaire. The following 
recommendations are offered and are based on the factors 
found to be associated with these lower percentages of job 
satisfaction and on the concerns expressed in the comment 
section by elementary and secondary counselors. It is 
recommended that :
1. Administrators, Teachers and staff be inserviced on 
the role of the counselor in the school at the elementary 
and secondary levels.
2. "Needs Assessments" be conducted at both the 
elementary and secondary levels to assess school counselor 
needs at each building site including feedback from
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counselors themselves and their teacher colleagues.
3. School Districts study the impact, negative or 
positive, of counselor-student ratios on their counseling 
programs.
4. A time-management study should be performed to look 
at the time counselors are required to spend on 
state/district testing activities and related paperwork.
Recommendations for Further Study
Based on the results of this investigation, further 
study would add to the information available in the area of 
job satisfaction and levels of role ambiguity/role conflict 
of elementary and secondary counselors. There are several 
specific research studies that are recommended:
1. An analysis of the roles of school counselors at 
each specific grade level, K-12, to determine if unique role 
definitions exist at each grade level.
2. A replication study done in another part of the 
country to determine if the issues and concerns expressed by 
counselors in Nevada are similar to those of counselors in 
other parts of the country.
3 . A study examining whether the curriculum of 
graduate school programs in school counseling are in harmony 
with the actual role of the counselor in the public school 
setting.
4. A study looking at the PK-12 guidance curricula at
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both elementary and secondary levels with an eye toward 
revising them to address the realities of role expectations, 
assignments and satisfactions in the counselors job.
5. A study looking at the role expectations,
assignments and job satisfactions in the counselors job in 
rural school districts versus urban school districts.
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iiriivrKTiTv tn-«t',v\u'» ( A * ;  'Tc&
January, 2003
As the size of the school districts in Nevada increase, Counseling and Guidance 
departments also grow. School counselors are now e%p@ctsd to deal with a student's 
emotional well-being and academic progress. This change and growth together presents
a variety of new situations.^d challenges for school counselors.
The school counselors within the 16 school districts in Nevada, excluding Clark
County, have been chosen to provide their opinions on issues critical to school 
counselors. In order for the results to represent the views of the counselors in Nevada, it
is vital that each questionnaire be completed and returned. You may be assured of 
complete anonymity. The identification number on the return envelope is for mailing 
purposes only. Your name will not be placed on the questionnaire and your participation 
is voluntary.
The research results will be made available to representatives of the 16 school districts 
in Nevada as well as all interested parties. You may receive a summary of results by 
writing "copy of results" on the back of the return envelope and printing your name and 
address below it. Please do not put this information on the questionnaire itself
Thank you in advance for assisting me with my dissertation research. The data will be 
processed by independent researchers at the Cannon Center for Survey Research at 
UNLV. I  would be happy to answer any questions or concerns you might have. Please 
writs or call (702) 895-016S.
Thank you for your assistance.
LisaM. Violanti
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Schooi Counselor's 
Survey on Job Satisfaction
Shade Circles Like This-> *  
Not Like This-» V P le a s e  u s e  S L U E  o r BLA C5C -ink to  c o m p le t !
section 1.; The toilowing statements refer to organizational factors that can influence the 
his/her job. Please read each statsmantand fill In the clrcls that corresponds the degree 
with each statement
Srangly
Agrao
1. Counseling provides an opportunity to use a variety of sk ills    0  -1
2. Counseling is very interesting work.....    o  1
3. My immediate supervisor gives me assistance when I need help  _.b 1
4. ! do not get coopération from  the people I work w ith .    _..0 1
5. Working conditions In my school are comfortable    .0  1
S. Teachers recognize counselors as a supportfo rthe ir c lassroom .  O 1
7. Counssllng discourages originality 0  1
8. The administration in my school communicatea its policies well    .0 1
9. Teachers tell me. they appreciate the support I give them    0  1
10. My colleagues stimulate me to do better work     O 1
11.1 have responsibility fo r my counseling     .O 1
12. The v/ork o f a counselor is very pleasant     .0 1
13. No one teiis me tha t 1 am a good counselor.   O 1
14. My Immediate supervisor is not w illing to listen to my suggestions  O 1
15. Physical surroundings in my school are unpleasant.    _ 0  1
16. I receive too little recognition.      O 1
17. 1 try to be aware o f hie policies of my school   O 1
18. My Interests are sim ilar to  those of my coHeaguea     .O 1
19. The administration in my school does not clearly define its poiiciss--------O 1
20. The w ork o f a counselor consists of routine activities O 1
21. My colleagues ars highly critical o f one another     O 1
22. My immediate supervisor explains what Is expected of m e .   O 1
23. Working conditions in my school are good. O 1
2 4 .1 have made lasting friendships among my col leagues  O 1
25. My Immediate supervisor makas me feel uncomfortable____________ __O  1
26. My students respect me as a counselor O 1
27.1 do not have the freedom  to make my own decisions   O 1
2 8 .1 receive too many meaningless instructions from my im m edia te  O 1
supar/isor.
2B. 1 like the people w ith whom t work----------------------------------------------------- — O 1
30. I receive full recognition fo r  my auccassful counseling O 1
31. I am indifferent towards counaaling  O 1
32. My Immediate supervisor provides assistance fd rlm p ro v in g _ _ _ -----------O 1
counseling.
33. Working conditions in my school can be improved O 1
34. My colleagues provide ms with suggestions to r feedback about O 1
my counseling.
35.1 am not responsible fo r my actions--------------------- —   O 1
36, My immediate supervisor does not back me up   O 1
37. ['am not interested in the policies of my schoo l— .......   — ---------O 1
way a counselor feels about 
to which you agree or disagree
om ew hat Someyvhiat Stror.gly
Agree Dîasgraa Disagree
0 2 0 3 04.
0 2 0 3 04
0 2 03 04
0 2 03 04
0 2 O 3 04
0 2 03 04
0 2 03 04
0 2 03 04
0 2 03 04
0 2 03 04
0 2 03 04
0 2 03 04
0 2 0 3 04
0 2 03 04
0 2 03 04
0  2 03 04
0 2 03 04
0 2 03 04
0 2 03 04
0 2 03 04
0 2 03 04
0 2 03 04
0 2 0  3 04
0 2 03 04
0 2 0 3 04
0 2 03 04
0 2 03 04
02 03 04
O 2 0 3 04
0 2 03 04
0 2 03 04
0 2 03 04
0 2 03 04
0 2 03 04
0 2 03 04
0 2 03 04
0 2 03 04
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5eciion2j i ne follWngstalemenis describe some spedflccharaneristics about in your school Please
read each statement and rate how true each is for your job.
D a flno ta ly  NO T 
TRUjC o f  my }ah
---01
---01
38. I have clear, planned goals and objectives for my job.
39. 1 have to do things that should be done differently.__
40. I know I have divided my time property____________
4 1 .1 receive an assignment without the existence to complete It.............. o  i
42. I know v/hatm y responsibilities are ___________    Q i
4 3 . 1 have to circum vent a rule or policy In order to carry out an_______ o  1
assignm ent
4 4 .1 work with two o r more groups who operate quits d iffe ren tly ............ o  1
45. I know exactly what la expsotsd of me ___________ ___
45. I receive incompatible requests from two o r more people..
47. I feel certa in about how much authority I have __ ___
0 2  
O 2 
O 2 
0 2  
0 2  
0 2
O 2 
02 
O 2 
02
48, I do things that are apt to be accepted by one person and not by._ o 1 0  2
others.
49- I receive an assignment without adequate rssouross and.....  o  1 0  2
materials to  complete It.
50. Explanation is clear o f what has to be dona       _,q  i  q  %
51. I w ork an unnecasaary th ings        q   ̂ <32
.-01 
-0 1 
-O 1
DeflTiB'taiy TRUE 
C3f m y  lo t i
0 3 0 4 0 5 0  5 0  7
0 3 0 4 0 5 0 a 0 7
03 0 4 OS 0  6 0  7
0 3 0 4 0 5 0  8 0  7
0 3 0 4 0 S 0  8 0 7
0 3 0 4 05 0 5 07
0 3 0  4 05 0 6 07
C 3 0 4 0 5 0  8 07
0 3 0 4 05 0  8 0  7
0  3 0 4 05 0 8 0 7
0  3 0 4 05 0 8 0 7
0 3 0 4 05 0 6 07
0  3 0 4 05 0 G 07
0 3 0 4 0 3 0 8 07
Section 3.: Demographics
52. How many years have you been counseling?
53. How many years have you been at your currant school assignment?
54. W hat 13 youT curren t level o f assignment?
0 Elementary O Junior High/Middle School O Senior High School
55. Please record your gender, o Male O Female
56. Please w rite  any comments regarding this survey or about Issues critica l to school 
counseling In general in the space below. Your comments w ill remain anonymous.
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School Counselor's Survey on Job Satisfacrion
Please type in  your id e n tifica tio n  number.
S ection l .;Please read each statement and f i l l  in  the he c irc le  that corresponds w ith  the degree to w h ich  
you agree or disagree with each statement
1, Counseling provides an opportunity Strongly Somewhat Somewhat Strongly
to use a variety of skills. Agree Agree Disagree Disagree
2. Counseling is very interesting work. Strongly Somewhat Somewhat Strongly
Agree Agree Disagree D isagree
3. M y  im m ediate supervisor gives me Strongly Somewhat Somewhat Strongly
assistance w hen I  need help. Agree Agree Disagree D isagree
4 .1 do n o t get cooperation from  the Strongly Somewhat Somewhat Strongly
people I  work w ith . Agree Agree Disagree D isagree
5. Teachers recognize counselors as a Strongly Somewhat Somewhat S trongly
support fo r th e ir classroom. Agree Agree Disagree D isagree
6. W ork ing  conditions m my school Strongly Somewhat Somewhat S trongly
are com fortable. Agree Agree Disagree Disagree
7. Counseling discourages o rig in a lity . Strongly Somewhat Somewhat Strongly
Agree Agree Disagree D isagree
8. The adm in istra tion  in  m y school Strongly Somewhat Somewhat Strongly
com m unicates its  po lic ies w e ll. Agree Agree Disagree D isagree
9. Teachers te ll me they appreciate the S trongly Somewhat Somewhat S trongly
support I  g ive  them . Agree Agree Disagree Disagree
10. M y colleagues stim ulate me to  do Strongly Somewhat Somewhat Strongly
better w ork. Agree Agree Disagree Disagree
1 1 .1 have responsibility for my Strongly Somewhat Somewhat Strongly
counseling. Agree Agree Disagree Disagree
12. The work of a counselor is very Strongly Somewhat Somewhat S trongly
pleasant. Agree Agree Disagree Disagree
13. M y  im m ediate supervisor is no t Strongly Somewhat Somewhat S trongly
w illin g  to  lis te n  to  my suggestions. Agree Agree Disagree Disagree
14. N o one te lls  me tha t I  am a good Strongly Somewhat Somewhat S trongly
counselor. Agree Agree . Disagree D isagree
15. P hysical surroundings in  my Strongly Somewhat Somewhat S trongly
school are unpleasant. Agree " Agree Disagree D isagree
1 6 .1 receive too  little  recognition. S trongly Somewhat Somewhat S trongly
Agree Agree Disagree D isagree
1 7 .1 try  to  be aware o f the poHcies o f '"Strongly Somewhat Somewhat S trongly
my school. Agree Agree Disagree D isagree
18. M y  interests are s im ila r to  those o f S trongly Somewhat Somewhat S trongly
my colleagues. Agree Agree Disagree D isagree
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19. The administration in my school Strongly Somewhat Somewhat Strongly
does not clearly define its policies. Agree Agree Disagree Disagree
20. The work of a counselor consists Strongly Somewhat Somewhat Strongly
of routine .activities. Agree Agree Disagree D isagree
21. My colleagues are highly critical Strongly Somewhat Somewhat Strongly
of one another. Agree Agree Disagree Disagree
77. My immediate supervisor explains Strongly Somewhat Somewhat Strongly
what is ecgiected of me. Agree Agree Disagree Disagree
23. Working conditians in my school Strongly Somewhat Somewhat S trongly
are good. Agree Agree Disagree D isagree
2 4 .1 have made lasting fiiendsbips Strongly Somewhat Somewhat Strongly
among my colleagues. Agree Agree Disagree Disagree
25. M y immediate supervisor makes Strongly Somewhat Somewhat Strongly
me feel uncom fortable. Agree Agree Disagree Disagree
26. My students respect me as a S trongly Somewhat Somewhat S trongly
counselor. Agree Agree Disagree Disagree
2 7 .1 do not have the freedom  to make Strongly Somewhat Somewhat Strongly
m y own decisions. Agree Agree Disagree Disagree
2 8 .1 receive too man meaningless S trongly Somewhat Somewhat S trongly
instructions from m y immediate 
supervisor.
Agree Agree Disagree Disagree
2 9 .1 lik e  the people w ith  whom  I Strongly Somewhat Somewhat S trongly
work. Agree Agree Disagree D isagree
3 0 .1 receive f r ill recognition fo r my Strongly Somewhat Somewhat Strongly
successful counseling. Agree Agree Disagree D isagree
3 1 .1 am in d iffe re n t towards S trongly Somewhat Somewhat Strcngly
counseling. Agree Agree Disagree Disagree
32. M y  im m ediate supervisor provides Strongly Som ewhat Somewhat S trongly
assistance fo r im proving  counseling. Agree Agree Disagree D isagree
33. W ork ing  conditions h i my school S trongly Somewhat Somewhat S trongly
can be im proved. Agree Agree Disagree D isagree
34. M y  colleagues provide me w ith S trongly Som ewhat Somewhat Strongly
suggestions fo r feedback about by 
counseling.
Agree Agree Disagree D isagree
3 5 .1 am no t responsible fo r my Strongly Somewhat Somewhat S trongly
actions. Agree Agree Disagree Disagree
36- M y  im m ediate supervisor does not S trongly Som ewhat Somewhat S trongly
back me up. Agree " Agree D isagree D isagree
3 7 .1 am not interested in  the polic ies Strongly Som ewhat Somewhat S trongly
of my school. Agree Agree Disagree D isagree
B. The following questions describe some speciSc charactaristics about yonr paticnlar 
job. Please read each statement and rate h o w  t m e  each is for yonr job.Type a number 
in the box using a scale of 1 to 7 where 1 means & e  item is D E P T N T T E L Y  N O T  T R U E
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of your job, aud 7 means the item is D E F I N I T E L Y  T R U E  about your job.
38.1 have clear, planned goals and objectives for my job : 3
39 .1 have to do things that should be done diBerently..
40 .1 know I have divided my time properly. |
41 .1 receive as assignment without the aggigtaace to complete it  : i
42 .1 know what my responsibilities are.,
43 .1 have to circumvent a rule or pohcy in order to carry out an assignment i
44 .1 work with two or more groups who operate quite diSerently: {
45 .1 know exactly what is expected of me.
46.1 receive incompatible requests from two or more people. ;
47 .1 feel certain about how much aufriority I have. :
4 8 .1 do th ings tha t are apt to  be accepted by one person and n o t by others. I
49.1 receive an assignm ent w ithou t adequate resources and m ateria ls to com plete it.
50. Ëxpïanaticmisclearofvdiathastobedonei
51.1 w o rk  on unnecessary things. :
C. S E C T I O N  3: Demographics
52. How many years have you been counseling?
53. H ow  many years have you been at your current school assignment?
54. W hat is yOUf current leve l of assignment?
E lem entary
Jun ior H ig h /M id d le  School 
S enior H igh
55. Please record your gender 
Male
Fem ale
56. Please w rite  any comments regarding th is  survey or about issues c ritica l to school counseling in  
general in the space below. Your comments will rem ain annonym ous.
Submit Reset
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Counselor provides opportunity to use sW#s
Frequency Percent Valid Percent
Cumulative
Percent
Valid SIronÿy agee 90 81.1 81.1 81.1
Somewhat agree 20 18.0 18.0 99.1
Somewhat disagree 1 .9 .9 100.0
Total 111 100.0 100.0
Counselng Is Interesting
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly agree 90 81.1 81.1 81.1
Somewhat agree 19 17.1 17.1 98.2
Somewhat disagree 2 1.8 1.8 100.8
Total 111 100.0 100.0
My supervisor gives me assistance vwtren I need help
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly agree 69 622 62.2 62.2
Somewhat agree 33 29.7 29.7 9T9
Somewhat (gsagree 6 6.4 5.4 97.3
Strongly Disagree 3 2.7 2.7 100.0
Total 111 100.0 100.0
I do rw)t get cooperation from co-workers
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly agree 4 3.6 3.6 3.6
Somewhat agree 18 16.2 16.2 198
Somewhat disagree 28 25.2 25.2 450
Strongly Disagree 61 55.0 55.0 100.0
Total 111 100.0 100.0
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Working condition* are comfortable
; !i
I Frequency I Percent !Valid Percent
Cumulative
Percent
Valid Strongly agree , 63 i 56.8 56.8 l%8
- Somewhat agree ! 36 32.4 : 32.4 : 89.2 :
! Somewhat disagree j ! 9.9 : 9.9 i 99.1 !
! Strongly Disagree ! 1 i .9 ! .9 1 100.0 !
|Tddl 1 I r i l  i itmai 1(WA:
Teacher* recognize counselor* as support for classroom
Cumulafve
Frequency Percent 1 Valid Percent Percent
Valid Strongly agree 33 29.7 i 30.0
Somewhat agree 57 51.4 i 81.8
Somewhat dsagree 13 11.7 1 118 93.6 :
Strongly Disagree 7 6.3 I 6^ 100.0
Total 110 99.1 1 10&0 i
Missing System 1 .9 1 !
Total 111 100.0
i . J
;
1
The adminlatratlon communicatee Its polide* well
Cumulative
Frequency Percent Valid Percent Percent
Valid Strongly agree 44 39.6 39.6 39.6
Somewhat agree 44 39.6 39.6 79.3
Somewhat disagree 16 14.4 14.4 93.7
Strongly Disagree 7 6.3 6.3 100.0
Total 111 100.0 100.0
Tsactiers fell me Uiey appreciate ttie support
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly agree 33 29.7 29.7 29.7
Somewhat agree 56 50.5 50.5 80.2
Somewhat disagree 16 14.4 14.4 94.6
Strongly Disagree 6 5.4 5.4 100.0
Total 111 100.0 100.0
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My coUeaguBB aUmulata me to do better
I
1 Frequency
i  ;
Percent ! Valid Percent
Cu rrwlafve
Percent
Valid i Strongly agree ' 34 30.6 !  30.6 i 30.6
1 Somewhat agree 65 58.6 1  58.6 89.2
1 Somewhat disagree 7 & 3 l 6.3
1
95.5
i  Stronÿy Disagree 1 5 i 4^M 100.0
i  Total 111 100.0 i 100.0 !
I have maponslbNMy for my counseKng
!
! Frequency Percent Vedid Percent
Cumulafve
Percent
Valid Strongly agree 97 87.4 88.2 86.2
Somewhat agree 12 10.8 10.9 99.1
Strongly Disagree 1 .9 .9 100.0
Total 110 99.1 100.0
Missing & ^km 1 .9
Total 111 100.0
The work la pleaaant
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly agree 28 25.2 25.2 25.2
Somewhat agree 55 49.5 49.5 74.8
Somewhat disagree 25 22.5 225 97.3
Strongly Disagree 3 2.7 2 7 100.0
Total 111 100.0 100.0
No one tell* me I am a good couneelor
Frequency
.......
Percent Valid Percent
Cunwlative
Percent
Valid Strongly agpee 9 8.1 8.1 8.1
Somewhat agree 22 19.8 19.8 27.9
Somewhat disagree 32 28.8 28.8 56.8
Strongly Disagree 46 43.2 43.2 100.0
Total 111 100.0 100.0
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My supervisor Is not wlUng to hesr suggestions
1
Frequency j Percent i Valid Percent
Cumulative
Percent
Valid Strongly agree 4 1 3.6 ! 3.6 3.6
[ Somewhat agree 14 i 12.6 1 12.6 162
! Somewhat disagree 27 1 24.3 1 24.3 40.5
Strongly Disagree 66 1 59.5 j 59.5 100.0
! Total 111 1 100.0 1 100.0
Physical surrounding are unpleasant
Frequency Percent Valid Percent
Cumulath/e
Percent
Valid Strongly agree 2 1.8 1.8 r 1̂ 1
Somewhat agree 17 15.3 15.5 17J
Somewhat disagree 15 13.5 13.6 30.9
Strongly Disagree 76 68.5 69.1 100.0
Total 110 99.1 100.0
Missing System 1 .9
Total 111 100.0
I recelv# Mtle recognition
Frequency Percent Valid Percent
Cumulative
Percent
VdW Strongly agree 6 5.4 5.5 I T
Somewhat agree 35 315 31.8 37.3
Somewhat disagree 35 31.5 31.8 69.1
Strongly Disagree 34 30.6 30.9 100.0
Total 110 99.1 100.0
Missing System 1 .9
Total 100.0
I try to be aware of po#des
Frequency Percent Valid Percent
Cumulative
Percent
VdW Strongly agree 95 85.6 85.6 856
SomeWiat agree 15 13.5 13.5 951
Strongly Disagree 1 .9 .9 100.0
Total 111 100.0 100.0
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1 1 6
My Intemst# am similar to my coBsagues
i ;
! Frequency i Percent ! Valid Percent :
Cumulative
Percent
Valid i Strongly agree j 23 ! 20.7 , 20.7 20.7
I Somewhat agree 66 1 59.5 ! 59.5 80.2
Somewhat disagree i 18 i 16.2 16.2 I 96.4
! Strongly Disagree | 4 1 3.6 i 3.6 ! 100.0 '
iT d W 111 : 100.0 i 100 .0 !
Administration does not clearly define policies
1
1 Frequency Percent Valid Percent
Cumulative
Percent
Valid i Strongly agree 5 4.5 4.5 4.5
Somewhat agree 30 27.0 27.3 318
Somewhat disagree 29 26.1 26.4 58.2
1 Strongly Disagree 46 41.4 41.8 100.0
1 Total 110 99.1 100.0
Missing ! System 1 .9
Total 111 100.0
Work consista of m uth* activities
! Frequency Percent Valid Percent
Cumulative
Percent
1 Valid Strongly agree 7 6.3 6.3 6.3
Somewhat agree 34 30.6 30.6 36.9
j Somewhat disagree 40 36.0 36.0 73.0
I 1 Strongly Disagree 30 27.0 27.0 100.0
I | T d d 111 100.0 100.0
My coBeagues am critical of eachothsr
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strong agree 3 2.7 2 7 2.7
Somewhat agree 23 20.7 20.7 23.4
Somewhat disagree 47 423 423 65.8
Strongly Disagree 38 34.2 34.2 100.0
Total 111 100.0 100.0
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My supervisor explaine what is expected of me
1
Frequency
1 : 
Percent ! Valid Percent,
Cumulative
Percent
i  Valid 1  Strongly agree 37 1 33.3 ; 33.3 ! 33.3
Somewhat agree 48 | 43.2 ! 43.2 76.6
1 Somewhat disagree 19 : 17.1 17.1 , 93.7
1 Strongly Disagree 7 6.3 I 6.3 I 100.0
I  Total 111 ! 100.0 1 100.0 I
Working conditions are good
Frequency Percent Valid Percent
uumuianve
Percent
Valid Strongly agree 82 55.9 55.9 55.9
Somewhat agree 37 33.3 33.3 89.2
Somewhat disagree 11 9.9 9.9 99.1
Strongly Disagree 1 .9 .9 100.0
Total 111 100.0 100.0
I have made lasting frisndships with colleagues
1
Frequency Percent Valid Percent
Cumulative
Percent
! Valid 1 Strongly agree 53 47.7 47.7 47.7
Somewhat agree 45 40.5 40.5 88.3
! Somewhat disagree 12 10.8 10.8 99.1
j j Strongly Disagree 1 .9 .9 100.0
1 1 Total1 1 111 100.0 100.0
My supervisor make me uncomfortable
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly agree 8 7.2 7.2 7.2
Somewhat agree 4 3.6 3.6 10.8
Somewhat dsagree 23 20.7 20.7 31.5
Strongly Disagree 76 68.5 68.5 100.0
Total 111 100.0 100.0
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1 1 8
My students respect me
j Frequency ! Percent i Valid Percent
Cumulative
Percent
Valid Strongly acpee : 77 69.4 69.4 69.4
Somewtiat agree 33 29.7 29.7 99.1
Somewhat disagree 1 » .9 100.0
Total 111 100.0 100.0
1 do not have freedom to make my own decisions
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly agree 2 1.8 1.8 1.8
Somewhat agree 19 17.1 17.1 18.9
Somewhat disagree 27 24.3 24.3 43.2
Strongly Disagree 63 56.8 56.8 100.0
Total 111 100.0 100.0
1 receive meaningless Instructions from my supervisor
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly agree 3 2.7 2.7 2.7
Somewhat agree 11 9.9 9.9 126
Somewhat disagree 27 24 3 24.3 36.9
Strongly Disagree 70 63.1 63.1 100.0
Total 111 100.0 100.0
I receive recognition for successful counseling
Cumulative
Frequenqr Percent Valid Percent Percent
Valid { Stror«gly agree 21 18.9 19.1 19.1
j Somewhat agree 41 36.9 37.3 56.4
! Somewhat dsagree 35 31.5 31.8 882
} Strof^y Disagree 13 11.7 11.8 100.0
! Total 110 99.1 100.0
Missing { System .9
Total 111 100.0
... . ,
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1 1 9
I am indifférant towards coimiseling
i
j Frequency i Percerrt Valid Percent
Cumulative
Percent
Valid i Strongly agree ' 5 ' 4.5 4.5 ! 4.5
; Somewhat agree 4 3.6 3.6 j 8.1
Somewhat disagree 11 9.9 9.9 18.0
! Strongly Disagree 91 820 820 i 100.0
1 Total 111 100.0 100.0
My aupervlaor pmvldaa aaalatanca for knproving counaeEng
Frequency Percent Valid Percent 1
Cumulative
Percent
Valid j Strongly agree 27 24.3 24.3 ! 24.3
Somewhat agree 40 36.0 36.0 i 60.4
1 Somewhat disagree 31 27.9 27.9 88.3
Strongly Disagree 13 11.7 11.7 I 100.0
} Total 111 100.0 100.0 j
Worfdng condition» can be I
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly agree 17 152 15.5 15.5
Somewhat agree 57 51.4 51.8 67.3
Somewhat disagree 23 20.7 20.9 882
Strongly Disagree 13 11.7 11.8 100.0
Total 110 99.1 100.0
Missing System 1 .9
Total 111 100.0
Colleagues provide fbedbeck suggestions for my counseling
Frequenqr Percent Valid Percent
Cumulative
Percent
Valid Strongly agree 16 14.4 14.7 14.7
Somewhat agree 39 35.1 35.8 50.5
Somewhat disagree 41 36.9 37.6 88.1
Strongly Disagree 13 11.7 11.9 100.0
Total 109 982 100.0
Missing System 2 1.8
Total -. .  1 111 100.0
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I am not reaponaibb for my acdons
Frequency i Percent Valid Percent
Cumulative
Percent
Valid 1 Strongly agree 3.6 3.6 ! 3.6
Somewhat dsagree 4 1 3.6 3.6: 7.2
I Strongly Disagree 103 i 92.8 92.8 ! 100.0
j Total 111 1 100.0 100.0 1
1 2 0
My aupervlaor does not back me up
Frequency Pwceit Valid Percent
Cumulative
Percent
Valid Strongly agree 3 2.7 2.7 i 2 7  :
Somewhat agree 9 8.1 8.1 11 10.8 1
Somewhat disagree 21 18.9 18.9 ! 29.7 1
Strongly Disagree 78 70.3 70.3 i 100.0
Total 111 100.0 100.0 I
I am not Interested In my school's policies
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly agree 1 .9 .9 .9
Somewhat agree 2 1.8 1.8 2.7
Somewhat disagree 11 9.9 10.0 12.7
Strongly Disagree 96 862 87.3 100.0
Total 110 99.1 100.0
Missing System 1 .9
Total 111 100.0
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1 2 1
I know my r##pon#IMMIe#
I Frequency Percent Valid Percent
Cumulative
Percent
Grade
1  level
Elementary Valid 2
3
1 2.6 2.7 2.7
! 1 
1 j 4 3 7.9 8.1 10.8
5 2 5.3 5.4 16.2
6 15 39.5 40.5 56.8
Definitely true 15 39.5 40.5 97.3
Total 37 97.4 100.0
Missing System 1 2.6
Total 38 100.0
Secondary Valid 2 3 4.2 4.2 4.2
3 1 1.4 1.4 5.6
4 2 2.8 28 8.3
5 14 19.4 19.4 27.8
6 23 31.9 31.9 59.7
Definitely true 29 40.3 40.3 100.0
Total 72 100.0 100.0
Missing System
1
1 Total
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.2 2
I have to circumvent e rulefpoMcy to cerry out mn eeeignment
Cumulative
i Frequency Percent Valid Percent Percent
; Grade j  Elementary Valid Definitely not true : 17 44.7 45.9 45.9
level
1
1 i
2
3
13 34.2 35.1 81.1
; i 4 4 10.5 10.8 91.9
1 ^ 5 1 2.6 2.7 94.6
1 i : 6 2 5.3 5.4 100.0
! Definitely true
Total 37 97.4 100.0
! ! Missing System 1 2.6
1 1 Total 38 100.0
j Secondary Valid Definitely not true 23 31.9 31.9 31.9
1 ! 1 2 17 23.6 23.6 55.6
I  1  !
3 5 6.9 6.9 62.5
4 12 16.7 16.7 79.2
! I i 5 7 9.7 9.7 88.9! 1 6 7 9.7 9.7 98.6
: ! Definitely true 1 1.4 1.4 100.0
Total 72 100.0 100.0
i  Missing System
I 1 Total
. . . .  ........
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1 2 3
I work wMh two or more groups who oppermts dHorently
! Frequency i Percent Valid Percent
Cumulative
Percent
I Grade 1 Elementary Valid Definitely not true 7' ; 18.4 18.9 18.91 level 2 4 10.5 10.8 29.7
1 1 3 4 10.5 10.8 40.5
! 4 3 7.9 8.1 48.6
! i ; ; 5 6 15.8 16.2 64.9
6 4 10.5 10.8 75.7
Definitely true 9 23.7 24.3 100.0
I Total 37 97.4 100.0
Missing System 1 2.6
Total 38 100.0
Secondary Valid Definitely not true 6 8.3 8.7 8.7
2 7 9.7 10.1 18.8
3 5 6.9 7.2 26.1
4 5 6.9 7.2 33.3
5 8 11.1 11.6 44.9
: Is 22 30.6 31.9 76.8
! Definitely true 16 22.2 23.2 100.0
Total 69 95.8 100.0
Missing System 3 4.2
i  I Total 72 100.0
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1 2 4
I know whmt Is expected of me
; 1 ' Cumulative
i Frequency ; Percent ; Valid Percent ; Percent
Grade i Elementary ! Valid 
level
i Definitely not true
; 2 1 2.6 2.7 2.7
i 3 6 15.8 16.2 18.9
4 4 10.5 10.8 29.7
5 6 15.8 16.2 45.9
6 11 2 8 9 29.7 75.7
Definitely true 9 23.7 24.3 100.0
Total 37 97.4 100.0
Missing System 1 2.6
Total 38 100.0
j Valid Definitely not true 3 4.2 4.2 4.2
2 2 2.8 2.8 7.0
3 12 16.7 16.9 23.9
4 7 9.7 9.9 33.8
5 14 19.4 19.7 53.5
1 6 19 26.4 26.8 80.3
Definitely true 14 19.4 19.7 100.0
1 Total 71 98.6 100.0
Missing System 1 1.4
Total 72 100.0
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1 2 5
I receive kic< le request# from two or more people
Frequency
1 Percent Valid Percent
Cumulative
Percent
Grade j Elementary | Valid 
level i  ': !
I i
Definitely not true 
2 
3
10
8
26.3
21.1
27.0
21.6
27.0
48.6
: i 4 7 18.4 18.9 67.6
5 9 23.7 24.3 91.9i
! ' 6 3 7.9 8.1 100.0
; ! Definitely true
I  1 Total 37 97.4 100.0
1 Missing System 1 2.6
Total 38 100.0
1 Secondary | Valid Definitely not true 17 23.6 23.6 23.6
I 2 10 13.9 13.9 37.5
I 3 6 8.3 8.3 45.8i 1 
! 4 7 9.7 9.7 55.6
!  I 5 11 15.3 15.3 70.8
; ;
I I 6 16 22.2 22.2 93.1
Definitely true 5 6.9 6.9 100.0
Total 72 100.0 100.0
; Missing System
1 Total
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1 2 6
I feel ceMein about how much authority I have
1
!;
Frequency ' Percent Valid Percent
Cumulative
Percent
Grade : Elementary i Valid Definitely not true ! 3 7.9 8.1 8.1! level 2 1 2.6 2.7 10.8
j 3 3 7.9 8.1 18.9
4 6 15.8 16.2 35.1
5 4 10.5 10.8 45.9
i! 6 14 36.8 37.8 83.8
; Î 
! i Definitely true 6 15.8 16.2 100.0
1 Total 37 97.4 100.0
i
: Missing System 1 2.6
Total 38 100.0
Secondary Valid Definitely not true 4 5.6 5.5 5.6
2 2 2.8 2.8 8.5
3 6 8.3 8.5 16.9
i 4 8 11.1 11.3 28.2
5 13 18.1 18.3 46.5
6 27 37.5 38.0 84.5
Definitely true 11 15.3 15.5 100.0
Total 71 98.6 100.0
1 Missing System 1 1.4
Total 72 100.0
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1 2 7
I do thing# that are apt to b# accepted by one group and not the other
i ........ ....-........ Frequency Percent Valid Percent
Cumulalive
Percent
1 Grade | Elementary Valid i  Definitely not true 4 10.5 10.8 10.8
level i
i i 2 7 18.4 18.9 29.7
i 1 ! 3 3 7.9 8.1 37.8
! I I 4 6 15.8 16.2 54.1
' 1 1 5 8 21.1 21.6 75.7
1 1 i 6 8 21.1 21.6 97.3
i ! ; ! Definitely true 1 2.6 2.7 100.0
j ! Total 37 97.4 100.0
Missing System 1 2.6
i !_________ Total 38 100.0
i i Secondary Valid Definitely not true 9 12.5 12.5 12.5
j 1 
1 1 2 7 9.7 9.7 22.2
1 3 7 9.7 9.7 31.9
i  !
I 1 4 8 11.1 11.1 43.11
1 1 5 14 19.4 19.4 62.5
I 1 6 14 19.4 19.4 81.9
! ! Definitely true 13 18.1 18.1 100.0
Total 72 100.0 100.0
1  i Missing System
I  Total
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1 2 8
I recieve an aaaignmant without racourcea and matariala to compléta it
1
Frequency Percent Valid Percent
Cumulative
Percent
Grade 1 Elementary Valid Definitely not true 9 23.7 24.3 24.3
i level I 2 11 28.9 29.7 54.1
iI i 3 3 7.9 8.1 62.2; ; 4 13.2 13.5 75.7i ! ' 5 5 13.2 13.5 89.2
I 6 3 7.9 8.1 97.3
I Definitely true 1 2.6 2.7 100.0
I : ! Total 37 97.4 100.0
Missing System 1 2.6
Total 38 100.0
i j Secondary Valid Definitely not true 10 13.9 13.9 13.9
2 18 25.0 25.0 38.9
!  : 3 6 8.3 8.3 47.2
: ! 
I  1 4 10 13.9 13.9 61.1
; : 5 12 16.7 1 6 . 7 77.8
:  : 6 7 9.7 9.7 87.5:  ; 1 
i  i  1 Definitely true 9 12.5 12.5 100.0
I  I Total 72 100.0 100.0
1 Missing System
1  : i Total
. ..
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1 2 9
Explanation la clear of wtiat haa to be done
: r  'Frequency Percent Valid Percent
Cumulative
Percent
Grade 1  Elementary Valid Definitely not true 1 2.6 2.7 2.7
level 2 1 2.6 2.7 5.4
I i 3 5 13.2 13.5 18.9
:  I 4 5 13.2 13.5 32.4
! I 5 6 15.8 16.2 48.6
!
I  1
6 9 23.7 24.3 73.0
: ; Definitely true 10 26.3 27.0 100.0
'  1 Total 37 97.4 100.0
Missing System 1 2.6
1 Total 38 100.0
Secondary Valid Definitely not true 1 1.4 1.4 1.4
2 5 6.9 6.9 8.3
3 8 11.1 11.1 19.4
4 8 11.1 11.1 30.6
1 5 15 20.8 20.8 51.4
6 22 30.6 30.6 81.9
Definitely true 12 16.7 16.7 96.6
Total 72 100.0 100.0
Missing System
Total
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1 3 0
I work on unnecemwiy (hlnga
; i :
; Frequency | Percent Valid Percent
Cumulative
Percent
; Grade : Elementary Valid Definitely not true 7 18.4 189 18.9
! level 1 2 14 1 36.8 37.8 56.8
I  1 3 6 j 15.8 16.2 73.0
1 i 4 1 2.6 2.7 75.7
! ' ! 
1 5 3 7.9 8.1 83.8
6 3 7.9 8.1 91.9
1 Definitely true 3 7.9 8.1 100.0
i Total 37 97.4 100.0
Missing System 1 2.61
L ...... . Total 38 100.0
Secondary Valid Definitely not true 14 19.4 19.4 19.4
2 8 11.1 11.1 30.6
3 9 12.5 12.5 43.1
4 8 11.1 11.1 54.2
5 16 22.2 22.2 76.4
i 1 6 8 11.1 11.1 87.5
Definitely true 9 12.5 12.5 100.0
1  1 Total 72 100.0 100.0
; Missing System
{ 1 Total
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I have to do Ihlnge (hay ehould be done dMwently
;  i Cumulative
Frequency ' Percent Valid Percent Percent
Grade |  Elementary 1 Valid Definitely not true 4 . 10.5 11.8 11.8
level ; 2 3 : 7.9 8.8 20.6
!  ! 3 10 1 26.3 29.4 50.0
4 3 7.9 8.8 58.8
5 6 ' 15.8 17.6 76.5
!  1 6 5i 13.2 14.7 91.2
Definitely true 3 ' 7.9 8.8 100.0
Total 34| 89.5 100.0
j Missing System 4| 10.5
Total 38 I 100.0
1 Secondary Valid Definitely not true 8| 11.1 11.1 11.1
1 ; 2 12 1 16.7 16.7 27.8
I 3 7 1 9.7 9.7 37.5
4 9 i 12.5 12.5 50.0
1  ! 5 13 j 18.1 18.1 68.1; 6 17 j 23.6 23.6 91.7
; Definitely true 6 ! 8.3 8.3 100.0
i 1 Total 72 1 100.0 100.0i ; . . .  .
1 Missing System i(
1 Total 1
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1 3 3
Counselor provides oppohunMy to use sklUs
I
Frequency
Per
cent Valid Percent
Cumulative
Percent
1 Grade Elementary Valid Strongly agree 30 78.9 78.9 78.9
level Somewhat agree 8 21.1 21.1 i 100.0
Somewhat disagree
i
; Total 38 100 100.0 i
1 Secondary Valid Strongly agree 59 81.9 81.9 i 81.9
; Somewhat agree 12 16.7 16.7 I 98.6
1
s Somewhat disagree 1 1.4 1.4 i 100.0
Total 72 100 100.0 1
Counseting Is InterssUmg
Frequency Percent Valid Percent
Cumulative
Percent
Grade Elementary Valid Strongly agree 31 81.6 81.6 81.6
level Somewhat agree 7 18.4 18.4 100.0
Somewhat disagree
Total 38 100.0 100.0
Secondary Valid Strongly agree 58 80.6 80.6 80.6
Somewhat agree 12 16.7 16.7 97.2
Somewhat disagree 2 28 2.8 100.0
Total 72 100.0 100.0
Mysupervleorglvesmessslstencewhen I need help
Frequency Percent Valid Percent
Cumulative
Percent
Grade Elementary Valid Strongly agree 24 63.2 63.2 63.2
level Somewhat agree 13 34.2 34.2 97.4
Somewhat disagree 1 26 26 100.0
Strongly Disagree
Total 38 100.0 100.0
Secondary Valid Strongly agree 44 61.1 61.1 61.1
Somewhat agree 20 27.8 27.8 88.9
Somewhat disagree 5 6.9 6.9 95.8
Strongly Disagree 3 4.2 4.2 100.0
Total 72 100.0 100.0
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1 3 4
I do not get coopéré don from co-workere
: Cumulative
1 Frequency : Percent ! Valid Percent Percent
 ̂ Grade Elementary i Valid j Strongly agree ! i'level : : Somewhat agree 5 13.2 13.2 13.2
I : Somewhat disagree ; 6 15.8 15.8 28.9
1 Strongly Disagree 1 27 71.1 71.1 100.0
; Total
; . . .  . . . i.....  --..-i........  ............. 38 100.0 100.0
I Secondary j Valid j Strongly agree 4 5.6 5.6 5.8
i Somewhat agree 13 18.1 18.1 23.6
I 1  Somewhat disagree 22 30.6 30.6 54.2
: Strongly Disagree 33 45.8 45.8 100.0
I ! Total 72 100.0 100.0
Working condition# mr# corrdortmW#
Cumulative
Frequency Percent Valid Percent Percent
Grade Elementary j  Valid Strongly agree 25 65.8 65.8 65.8
level I I  Somewhat agree 10 26.3 26.3 92.1
I  1  Somewhat disagree 3 7.9 7.9 100.0
Strongly Disagree
1  i 1 T o k W 38 100.0 100.0
1  Secondary j  Valid Strongly agree 37 51.4 51.4 51.4
1 1 Somewhat agree 26 36.1 36.1 87.5
1 1 1  Somewhat disagree 8 11.1 11.1 98.6
Strongly Disagree 1 1.4 1.4 100.0
Total 72 100.0 100.0
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1 3 5
Teacher» recognize couneelor» a» support for claeeioom
!
Frequency Percent Valid Percent
Cumulative
Percent
Grade Elementary i Valid Strongly agree 13 34.2 35.1 35.1
level
' Somewhat agree 21 55.3 56.8 91.9i1 Somewhat disagree 1 2.6 2.7 94.6
' Strongly Disagree 2 5.3 5.4 100.0
1 Total 37 97.4 100.0I
I Missing System 1 2.6
Total 38 100.0
Secondary Valid Strongly agree 20 27.8 27.8 27.8
Somewhat agree 35 48.6 48.6 76.4
! Somewhat disagree 12 16.7 16.7 93.1
! Strongly Disagree 5 6.9 6.9 100.0
Total 72 100.0 100.0
Missing System
Total
Couneeting diecouregee originel My
Frequency Percent
........
Valid Percent
Cumulative
Percent
Grade Elementary Valid Strongly agree
level Somewhat agree 2 5.3 5.3 5.3
Somewhat disagree 4 10.5 10.5 15.8
Strongly Disagree 32 84.2 84.2 100.0
Total 38 100.0 100.0
Secondary Valid Strongly agree 2 2.8 2.8 2 8
Somewhat agree 7 9.7 9.7 12.5
Somewhat disagree 19 26.4 26.4 38.9
Strongly Disagree 44 61.1 61.1 100.0
Total 72 100.0 100.0
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1 3 6
The adminlelration communie#tee Me poticle# well
! Frequency i Percent Valid Percent
Cumulative
Percent
1 Grade | Elementary i Valid strongly agree 19 1 50.0 50.0 50.0
level 1 i Somewhat agree 11 : 28.9 28.9 78.9
Somewhat disagree 6 : 15.8 15.8 94.7
Strongly Disagree 2 ! 5.3 5.3 100.0 1
Total 36 ; 100.0 100.0
! Secondary Valid Strongly agree 25 { 34.7 34.7 34.7 :
Somewhat agree 32 ! 44.4 44.4 79.2 i
! 1 Î Somewhat disagree 10 1 13.9 13.9 93.1 i
Strongly Disagree 5 i 6.9 6.9 100.0 i
Total 72 1 100.0 100.0
Teechef# M l me Ihey appreclete the eupport
Frequency Percent Valid Percent
Cumulative
Percent
Grade Elementary Valid Strongly agree 15 39.5 39.5 39.5
level Somewhat agree 18 47.4 47.4 86.8
Somewhat disagree 4 10.5 10.5 97.4
Strongly Disagree 2.6 2.6 100.0
Total 38 100.0 100.0
Secondary Valid Strongly agree 17 23.6 23.6 23.6
Somewhat agree 38 52.8 52.8 76.4
Somewhat disagree 12 16.7 16.7 93.1
Strongly Disagree 5 6.9 6.9 100.0
Total 72 100.0 100.0
My colleagu## edmWete me to do better
Frequency Percent Valid Percent
Cumulative
Percent
Grade Elementary Valid Strongly agree 13 34.2 34.2 34.2
level Somewhat agree 22 57.9 57.9 92.1
Somewhat disagree 3 7.9 7.9 100.0
Strongly Disagree
Total 38 100.0 100.0
Secondary Valid Strongly agree 20 27.8 27.8 27.8
Somewhat agree 43 59.7 59.7 87.5
Somewhat disagree 4 5.6 5.6 93.1
Strongly Disagree 5 6.9 6.9 100.0
Total 72 100.0 100.0
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1 3 7
I have ramponalbtilty for my counaeting
1 :Frequency j Percent Valid Percent
Cumulative
Percent
1 Grade Elementary i Valid Strongly agree 33 : 86.8 86.8 86.8
i  level1  I Somewhat agree 
Strongly Disagree
5!
:
13.2 13.2 I 100.0
i  ! Total 38 : 100.0 100.0 :
Missing System
i Total ! i
; i  Secondary VaKd Strongly agree 63; 87.5 88.7 88.7
i i
1 i Somewhat agree 7 : 9.7 9.9; 98.6
■ Strongly Disagree 1 ! 1.4 1.4 1 100.0
: Total 7 1  : 98.6 100.0 1
1  1 Missing System 1 ; 1.4 I
I Total 72 I 100.0
Th# work I# plaaaant
Cumulative
Frequency Percent Valid Percent Percent
Grade Elementary Valid Strongly agree 13 34.2 34.2 34.2
level 1 Somewhat agree 16 42.1 42.1 76.3
j 1 Somewhat disagree 9 23.7 23.7 100.0
Strongly Disagree
i Total 38 100.0 100.0
Secondary Valid Strongly agree 14 19.4 19.4 19.4
Somewhat agree 39 54.2 54.2 73.6
Somewhat disagree 16 2 2 2 22.2 95.8
1 Strongly Disagree 3 4.2 4.2 100.0
! Total 72 100.0 100.0
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1 3 8
No one M l#  me I #m # good coun#elor
Frequency Percent Valid Percent
Cumulative
Percent
Grade Elementary Valid Strongly agree 2 5.3 &3 5.3
level
1 Somewhat agree 7 18.4 18.4 23.7
Î I Somewhat disagree 13 34.2 34.2 57.9
: Strongly Disagree 16 42.1 421 100.0
Total 38 100.0 100.0
Secondary Valid Strongly agree 7 9.7 9.7 9.7
! Somewhat agree 15 20.8 20.8 30.6
! Somewhat disagree 19 26.4 26.4 56.9
I Strongly Disagree 31 43.1 43.1 100.0
Total 72 100.0 100.0
My #up#nd#or I# mot wtiting to h##r #ugg#*tion#
Frequency Percent Valid Percent
Cumulative
Percent
Grade Elementary Valid Strongly agree 2 5.3 5.3 5.3
level Somewhat agree 3 7.9 7.9 13.2
Somewhat disagree 11 28.9 28.9 42.1
Strongly Disagree 22 57.9 57.9 100.0
Total 38 100.0 1000
Secondary Valid Strongly agree 2 2.8 2.8 2.8
Somewhat agree 11 15.3 15.3 18.1
Somewhat disagree 16 22.2 2 2 2 40.3
Strongly Disagree 43 59.7 59.7 100.0
..... Total 72 100.0 100.0
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1 3 9
I receive MWe recognMon
!
Frequency Percent Valid Percent
Cumulative
Percent
I Grade Elementary ! Valid Strongly agree 2 5.3 5.3 5.3
level Somewhat agree 9 23.7 23.7 28.9
:
i
i
Somewhat disagree 12 31.6 31.6 60.5
Strongly Disagree 15 39.5 39.5 100.0
1 Total 38 100.0 100.0
1 Missing System
1 .. Total
Secondary Valid Strongly agree 4 5.6 5.6 5.8
Somewhat agree 26 36.1 36.6 42.3
Somewhat disagree 23 31.9 32.4 74.6
Strongly Disagree 18 25.0 25.4 100.0
Total 71 98.6 100.0
Missing System 1 1.4
Total 72 100.0
I try to be ewmre of poticlee
...... _ Frequency Percent Valid Percent
Cumulative
Percent
Grade Elementary Valid Strongly agree 32 84.2 84.2 84.2
level Somewhat agree 6 15.8 15.8 100.0
Strongly Disagree
Total 38 100.0 100.0
Secondary Valid Strongly agree 62 86.1 86.1 86.1
Somewhat agree 9 1 2 5 12.5 98.6
Strongly Disagree 1.4 1.4 100.0
Total 72 100.0 100.0
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1 4 0
My kiterw t* are elmllar to my collemguee
Frequency Percent Valid Percent
' Cumulative 
Percent
Grade tlementary ; Valid i Strongly agree 8 21.1 21.1 21.1
level I ; i Somewhat agree ■ 24 63.2 63.2 84.2
; iSomewhat disagree 5 13.2 13.2 97.4
: Strongly Disagree 1 2.6 2.6 100.01
! :Total 38 100.0 1000
Secondary I Valid ;Strongly agree i 15 20.8 20.8 20.8
i
i 'Somewhat agree 41 56.9 56.9 77.8
! ; Somewhat disagree j 13 18.1 18.1 95.8
1Strongly Disagree 3 4.2 4.2 100.0
1Total 72 100.0 100.0
AdmlnletraUon doe* not c lea My defhe polklee
Frequency Percent Valid Percent
Cumulative
Percent
Grade Elementary Valid Strongly agree 1 2.6 2.7 2.7
level Somewhat agree 11 28.9 29.7 32.4
Somewhat disagree 7 18.4 18.9 51.4
Strongly Disagree 18 47.4 48.6 100.0
Total 37 97.4 100.0
Missing System 1 2.6
Total 38 100.0
Secondary j Valid Strongly agree 4 5.6 5.8 5.6
1 Somewhat agree 19 26.4 26.4 31.9
! Somewhat disagree 22 30.6 30.6 625
i Strongly Disagree 27 3 7 5 37.5 100.0
! Total 72 100.0 100.0
1Missing System
Total _______
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
1 4 1
Work conmkt# of routine mctivftiee
i •I! Frequency Percent Valid Percent
Cumulative
Percent
Grade 1 Elementary Valid Strongly agree 1 2.6 2.6 2.6
i level Somewhat agree 8 21.1 21.1 23.7
' Somewhat disagree 15 39.5 39.5 63.2
! Strongly Disagree 14 36.8 36.8 100.0
I Total 38 100.0 100.0
Secondary Valid Strongly agree 6 83 8.3 8.3
Somewhat agree 26 36.1 36.1 44.4
Somewhat disagree 25 34.7 34.7 79.2
Strongly Disagree 15 20.8 20.8 100.0
Total 72 100.0 100.0
My colleeguee ere crfticml of emchother
Frequency Percent Valid Percent
Cumulative
Percent
Grade Elementary Valid Strongly agree
level Somewhat agree 10 26.3 26.3 26.3
Somewhat disagree 18 47.4 47.4 73.7
Strongly Disagree 10 26.3 26.3 100.0
Total 38 100.0 100.0
Secondary Valid Strongly agree 3 4.2 4.2 4.2
Somewhat agree 13 18.1 18.1 22.2
Somewhat disagree 29 40.3 40.3 62.5
Strongly Disagree 27 37.5 37.5 100.0
Total 72 100.0 100.0
My eupervleor explmine whmt Im expected of me
Frequency Percent Valid Percent
Cumulative
Percent
Grade Elementary Valid Strongly agree 13 34.2 34.2 34.2
level Somewhat agree 16 42.1 42.1 76.3
Somewhat disagree 7 18.4 18.4 94.7
Strongly Disagree 2 5.3 5.3 100.0
Total 38 100.0 100.0
Secondary Valid Strongly agree 23 31.9 31.8 31.9
Somewhat agree 32 44.4 44.4 76.4
Somewhat disagree 12 16.7 16.7 93.1
Strongly Disagree 5 6.9 6.9 100.0
Total 72 100.0 100.0
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1 4 2
Wohdng condition* are good
Frequency j Percent I Valid Percent
Cumulât
Percen
Grade
level
IVdW
1
1
Strongly agree
Somewhat agree 
Somewhat disagree 
Strongly Disagree 
Total
1 100.0 100.0 10
Elementary Valid Strongly agree 24 63.2 63.2 e
Somewhat agree 10 26.3 26.3 e
Somewhat disagree 4 1CL5 105 10
Strongly Disagree
Total 38 100.0 looa
Secondary Valid Strongly agree 37 514 5T4 £
Somewhat agree 27 37.5 37.5 £
Somewhat disagree 7 9.7 9.7 £
Strongly Disagree 1 1.4 1.4 10
Total 72 100.0 10&0
I have made laating Mendahlpa with coteaguee
Cumulative
Frequency Percent Valid Percent Percent
1 Grade Elementary 1 Valid Strongly agree 20 52.6 52.6 52.6
I level Somewhat agree 14 36.8 36.8 88.5
1 Somewhat disagree 4 10.5 1&5 1000
Î i! i Strongly Disagree
Total 38 1000 1000
1 Secondary Valid Strongly agree 33 45.8 45.8 45.8
j
!
i Somewhat agree 30 4T7 417 87.5
i! Somewhat disagree 8 111 11.1 98.6
! 1 Strongly Disagree 1 1.4 1.4 100.0
Total 72 looa 1000
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1 4 3
My Bupervlmor make me uncomfortable
!
I
( Frequency Percent Valid Percent
Cumulative
Percent
Grade : Elementary Valid Strongly agree 4 i 1&5 10.5 1&5
; level
: ; Somewhat agree 2 1 5.3 5.3 158
! ! Somewhat disagree 6 ^ 158 15 8 3T6
i 1 Strongly Disagree 26 68.4 68.4 1000
! 1 Total 38 100.0 1000
j i Secondary Valid Strongly agree 4 ; 5.6 5.6 5.6
: Somewhat agree 2 2.8 2.8 8.3
i ! Somewhat disagree 17; 23.6 23.5 3^9
: ! Strongly Disagree 49 1 68.1 68.1 l o o a
Total 72 ; 100.0 1000
My atudenta reapect me
Frequency Percent Valid Percent
Cumulative
Percent
Grade ; Elementary Valid Strongly agree 35 1 92.1 92.1 92.1
! level Somewhat agree 
Somewhat disagree
3 I 7.9 7.9 1000
j Total 38 j 100.0 100.0
! Secondary Valid Strongly agree 41 ; 56.9 56.9 56.9
I 1 Somewhat agree 30 i 4T7 417 98.6
! i Somewhat disagree 1  ; 1.4 1.4 100.0
1 1 Total 72 i 100.0 1000
I do not have Ireedom to make my own dedelona
Frequency Percent Valid Percent
Cumulative
Percent
Grade Elementary Valid Strongly agree 1 2.6 2.8 2.6
level ; Somewhat agree 6 1&8 158 1&4
i Somewhat disagree 6 15.8 15 8 34.2
I Strongly Disagree 25 65.8 65.8 1004
1 Total 38 100.0 1000
I Secondary Valid Strongly agree 1 1.4 1.4 1.4
I
i Somewhat agree 13 18 1 161 1&4
Somewhat disagree 21 2&2 29.2 48.6
1 Strongly Disagree 37 5T4 5T4 1000
Total 72 100.0 looa
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1 4 4
I receive mean Inglee# inetrucUon# from my mupervi#or
!
Frequency Percent Valid Percent
Cumulative
Percent
Grade Elementary Valid Strongly agree 1 2.6 2.6 2.6
level ! Somewhat agree 4 10.5 10.5 13.2
Somewhat disagree 5 13.2 13.2 26.3
I 1 Strongly Disagree 28 73.7 73.7 100.0
Total 38 100.0 100.0
Secondary Valid Strongly agree 2 2.8 2.8 28
Somewhat agree 7 9.7 9.7 125
Somewhat disagree 22 30.6 30.6 43.1
Strongly Disagree 41 56.9 56.9 100.0
Total 72 100.0 100.0
I Ike  Ihe people vdlh whom I work
Frequency Percent Valid Percent
Cumulative
Percent
Grade Elementary Valid Strongly agree 24 63.2 64.9 64.9
level Somewhat agree 12 31.6 324 97.3
Somewhat disagree 1 26 27 100 )̂
Total 37 97.4 100.0
Missing System 1 2.6
Total 38 100.0
Secondary Valid Strongly agree 44 61.1 81 1 61.1
Somewhat agree 26 36.1 36.1 97.2
Somewhat disagree 2 2.8 2.8 100.0
Total 72 100.0 100.0
Misaing System
Total
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1 4 5
recognition for#ucce##ful co*in###ng
j 1 Frequency
' Percent Valid Percent
Cumulative
Percent
1 Grade 1 Elementary 1 Valid { Strongly agree i 12 31.6 32.4 32.4
level Somewhat agree 12 31.6 32.4 64.9
i Somewhat disagree 10 26.3 27.0 91.9
Strongly Disagree 3 7.9 8.1 100.0
i Total 37 97.4 100.0
1 Missing System 1 2.6
Total 38 100.0
i Secondary Valid Strongly agree 8 11.1 11.1 11.1
Somewhat agree 29 40.3 40.3 51.4
Somewhat disagree 25 34.7 34.7 86.1
Strongly Disagree 10 13.9 13.9 100 )̂
1 Total 72 100.0 100.0
Missing System
Total
I wn mdMforent townrd# counmolmg
Frequency Percent Valid Percent
Cumulative
Percent
1 Grade Elementary Valid Strongly agree 3 7.9 7.9 7.9
I level Somewhat agree 1 2.6 2.6 10.5
Somewhat disagree 1 2.6 2.6 13.2
Strongly Disagree 33 86.8 86.8 100.0
1 Total 38 100.0 100.0
Î Secondary Valid Strongly agree 2 28 2.8 28
1 I Somewhat agree 3 4.2 4.2 6.9
I Somewhat disagree 10 13.9 13.9 20.8
Strongly Disagree 57 79.2 79.2 100.0
Total ..... 2̂. 100.0 100.0
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1 4 6
My #up#fv(#or pmvldm# mmaktmnc# for improving counseling
I
Frequency Percent Valid Percent
Cumulative
Percent
1 Grade 1 Elementary j Valid jStrongly agree 9 23.7 23.7 23.7
! level ; ;  i Somewhat agree 15 39.5 39.5 63.2
1  : : 1 Somewhat disagree 10 26.3 26.3 69.5
i
Strongly Disagree 4 10.5 10.5 100.0
I  1 Total 1 38 100.0 100.0
i  1  Secondary 1 Valid 1Strongly agree 17 23.6 23.6 23.6
;  1 i Somewhat agree 25 34.7 34.7 58.3
! I i Somewhat disagree 21 : 29.2 29.2 87.5
Strongly Disagree 9 1 12.5 12.5 100.0
; Total 72 1 100.0 100.0
Working condition» can be Improved
Frequency Percent Valid Percent
Cumulative
Percent
Grade Elementary Valid Strongly agree 7 18.4 18.9 18.9
level Somewhat agree 20 52.6 54.1 73.0
Somewhat disagree 6 15.8 16.2 89.2
i
Strongly Disagree 4 10.5 10.8 100.0
I
Total 37 97.4 100.0
1
Missing System 1 2.6
Total 38 100.0
j  Secondary i Valid Strongly agree 10 13.9 13.9 13.9
Somewhat agree 37 51.4 51.4 65.3
Somewhat disagree 17 23.6 23.6 88.9
Strongly Disagree 8 11.1 11.1 100.0
I Total 72 100.0 100.0
5
I 1
Missing System
Total
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Colleague» provide feedback euggeeWone for my couneeling
Frequency Percent Valid Percent
Cumulative
Percent
Grade Elementary Valid Strongly agree 5 13.2 13.9 13.9
level Somewhat agree 14 36.8 38.9 52.8
Somewhat disagree 15 39.5 41.7 94.4
Strongly Disagree 2 5.3 5.6 100.0
Total 36 94.7 100.0
Mis»lng System 2 5.3
: Total 38 100.0
! Secondary Valid Strongly agree 10 13.9 13.9 13.9
j Somewhat agree 25 34.7 34.7 48.6
Somewhat disagree 26 36.1 36.1 84.7
I: Strongly Disagree 11 15.3 15.3 100.0
Total 72 100.0 100.0
Missing System
1 Total
I am not reaponelble for my action»
Frequency Percent Valid Percent
Cumulative
Percent
Grade Elementary Valid Strongly agree 2 5.3 5.3 5.3
level Somewhat disagree
Strongly Disagree 36 94.7 94.7 100.0
Total 38 100.0 100.0
Secondary Valid Strongly agree 2 28 2.8 2.8
Somewhat disagree 4 5.6 5.6 8.3
Strongly Disagree 66 91.7 91.7 100.0
Total 72 100.0 100.0
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1 4 8
My »upervl«or doe* not back me up
Cumulative
Frequency Percent Valid Percent Percent
Grade Elementary Valid Strongly agree
level i Somewhat agree 4 10.5 10.5 10.5
Î Somewhat disagree 6 15.8 15.8 26.3
Strongly Disagree 28 73.7 73.7 100.0
Total 38 100.0 100.0
Secondary Valid Strongly agree 3 4.2 4.2 4.2
i Somewhat agree 5 6.9 6.9 11.11 : 1 ! Somewhat disagree 15 20.8 20.8 31.9
: Strongly Disagree 49 68.1 68.1 100.0
i Total 72 100.0 100.0
I am not kite meted In my echool'e poNWee
Frequency Percent Valid Percent
Cumulative
Percent
Grade Elementary Valid Strongly agree 1 2.6 2.7
level Somewhat agree 1 2.6 2.7 5.4
Somewhat disagree 4 10.5 108 16.2
i Strongly Disagree 31 81.6 83.8 100.0
! Total 37 97.4 100.0
i
I Missing System 1 2.6
Total 38 100.0
Secondary Valid Strongly agree
Somewhat agree 1 1.4 1.4 1.4
Somewhat disagree 1 9.7 9.7 11.1
j Strongly Disagree 64 88.9 88.9 100.0
Total 72 100.0 100.0
1 Missing System
Total
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1 4 9
Gender
Cumulabve
; Frequency Percent ' Valid Percent Percent
Grade i Elementary | Valid Male 4 10.5 10.5 10.5
level Female 34 89.5 i 89.5 : 100.0
: : Total 38 100.0 i 100.0 !I i
I 1 Missing System i
1 Secondary | Valid Male 24 33.3 j 33.3 i 33.3
Female 48 %.7 1 66.7 I 100.0
; Total 72 100.0 100.0
1 Missing System : 1
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A P P E N D IX  6
A P P R O V A L OF HUMAN S U B JE C TS  USE
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UKJiVERSîTY-Gr NEVADA LAS* vrC3Aî3
Notice of Approval to Conduct Research Involving H u m a n  Subjects
DATE: September 06,2002
TO; tis a  M . V io lan ti, Educational Leadership
Dale Anderson (A dvisor)
M/S 3002
FRO M : it fL  Dr, Fred Preston, C h a ir^ i^
' U N LV  Social Behavioral Sciences Institu tiona l Review  Board :
RE: Status of Human Subject Protocol Entitled: JkAiAtwaAÿ qf /oA to
CNwwy ArAeo/ CouMse&m; (
OPRS# 30380702-430
This memorandum is ofBcial notifica tion  that the protocol fo r the pro ject referenced above has 
been reviewed by the O ffice  fo r the Protection o f Research Subjects (GPRS) and has been 
determ ined as having m et the crite ria  fo r exem ption from  fu ll review  by the U N LV  Social 
Behavioral Sciences Institu tiona l Review Board. (IR B ) as indicated in  regulatory statutes 45CFR 
46.101, The protocol has been subm itted through the expedited review  process and has been 
approved for a period of one year from  the date o f this no tifica tion . W ork on the pro ject m ay 
proceed.
Should the use o f human subjects described in  th is protocol continue beyond Septem ber 06, 
2003, it will be necessary to request an extension. Sbonid there be AISY changes to the 
protocol, ItwiBbc mecewary to submit those changés to the Office for the Protection of 
Research Subjects.
I f  you have questions o r require any assistance, please contact the O ffice  fo r the Protection o f 
Research Subjects at 895-2794.
Cm OPRS FEe
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